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CHAPTER I 
THE PROBLEM 
Introduction.-- "The main purposes of speech are satisfy-
ing self-expression and effective communication."l/ We live 
in a world in which speech is as much of a necessity as food, 
clothing and shelter • . In fact, speech must be used even to 
' 
obtain these necessities mentioned. However, as long as the 
speaker can satisfy his needs, be takes his speech for granted 
It is simply an automatic t .hing that comes to the foreground 
when needed. To the listener, speech reflects a greater 
pprtion of the personality than the speaker realizes. This is 
true because speech is ordinarily one of the first personal 
characteristics observed. A person often is Judged by his 
speech alone and later this Judgment made in haste may be 
found to be erroneous. "That the speech of the individual 
is significant in this business of Judging~d being judged is 
commonplace.... The fact that too few people reveal them-
selves completely or do justice to their intrinsic qualities 
of character and speech, ~ one of the misfortunes which 
, . blocks our social machinery: nZ/ 
'\ 
' 
l/O.BaekUs andj,Beasley, Speech Therapy with Children, Boughton 
Hifflin Company, Boston, 1951. 
af /Andrew T •. Weaver, Gladys ·L. Borchers, and Donald K. Smith. 
The Teaching of Speech, Prentice-Hall, Inc., New York, 195~, 
p. 1j. 
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A teacher should try to help all her children to express 
themselves in the most capable way possible. Classroom act-
ivities should fit the all-round needs of the children con-
cerned. The whole child should be educated. The sep~ate . 
parts of the curriculum should be interwoven in such a way 
that the child is presented with and involved in 'real' 
situations, which are comparable to and sometimes actually a 
_ ; _ 
part of the world in which he lives. The speech program can 
be used to good advantage and correlated in a use~ul way. 
"Education in parts is little better than nothing ••• good 
speech education must be integrated in the total learning and 
livin.g activities~rt.!/ 
Various authors agree that the whole child should be 
developed in such a way that he can readily apply the 
.. . 
taught to the world in which he must make his living. Nary 
states: "above all, allow the child to live a normal li~e 
do not single him out from the other children~"2/ 
Statement of the Problem.-- The purpose of this thesis 
to survey and analyze the materials ~ound in the selected soc 1 
studies units at the second grade level, ~or the purpose of 
... 
integrating them with speech materials. 
These units incorporate the idea that we all liveand ~~.n~ 
in a community and the children must help the various workers 
i/Carrie Rasmussen, Speech Methods in the Elementary School, 
The Ronald Press Company, New York, 1949, p. 8. 
2/L. May, "~he Classroom Teacher and Speech InstructionY 
instructor,(MaY 1956~ 65:87. 
in order to make them fUnction ~rreetively. 
Justification,-- Many communities have the services of 
one or more speech therapists, which certainly proves ben-
eficial to those children included in her ease-load. However, 
those included are the more severely impaired ones and the 
rest receive no ald. Maybe the rest of the class needs no 
work on specific speech sounds, but a general program to 1m-
prove the quality of speech would certainly be beneficial. 
. . 
The therapist already has her quota of cases. Therefore, the 
task of general speech improvement falls to the classroom 
.. 
teacher. 
She must work speech into her already overcrowded sched-
ule, but how? Could she simply set a good example herself 
and not do any direct teaching? Could she set aside a special 
speech improvement period? Could she integrate speech with 
other subject matter already present 1n the curriculum? 
The author suggests that speech work can be integrated 
-· 
with material already present in the curriculum. As Loeb 
' 
states •••• •the child should be tntroduced to these speech 
situations which he will encounter as a participant 1n a 
democratic society.•!/ The social studies provide many 
-
opportunites for experiences 1n speaking. A teacher with 
plans organized to fit both the curriculum and class heeds 
and interests can have a room where the children work harder 
1/Helen LOeb, •The Basic Training in Speech at the Elementary 
~chool Level," Quarterly Journal of Speech, XXVIII : 87-91. 
3 
. . 
willingly at something which is both profitable and enjoyable. 
It is profitable to them because it involves speaking 
experiences and associations in the community which will 
continue throughout their school years and thereafter. As 
Eisenson and Ogilvie state "the trip provided a basis · for 
talks, conversations. Talk does not start automatically but 
needs the motivation of a common experience.~~~"!/ 
Once the interest or the group is common, experiences 
which open the door to speech work may be presented or wi11 
present themselves. On the other hand it is enjoyable because 
it is within the scope and interest of the children and is 
within the realm of their daily living. Storm suggests that 
the big objective of the social studies is to bring about an 
adjustment of hUD181l personalities and the making of better 
citizens.Zf 
Better citizens must be trained. This training can start 
in school with the social studies where democratic ways can be 
experienced as they are taught. •Learn by doing• can certain. 
ly be applied here. 
Scope.-- This study will include a general speech im-
provement program in grade two approached through units an 
-·-
the policeman, fireman and mailman. The unit on the police-
man will incorporate the following sounds: C, G, L, P, R, s, 
W, SH, CH. The unit on the fireman will incorporate the 
1/Jon Eisenson and Marde1 Ogilvie, Speech Correction In The 
!chools, Macmi1lan Company, New York, 1957, p. 6. 
the 
~ollowing sounds: C, F, H, L, B, S, T, W, CH, SH. The unit 
on the mailman will use the ~ollowing sounds: c, F, G, L, B, 
s, T, w. The Symbol (C) throughout imd1oates the (K) sound. 
CHAPTER II 
REVIEW OF LITERATURE 
"I am good speech. Were I to fall, man's 1ntell1-
genee would lapse to the level of the beasts, the 
individual would dwell apart from his fellows, the 
structure of society would crumble, the very fabric 
of life itself would disintegrate and all vital 
processes £7 civilization would grind to a falter-
ing stop."·-
Although weaver's book 1s written as a text for the 
college student, it indicates that good speech is basic to 
a successful democracy. Democracy influences children as 
well as adults and demands specific duties of the•• one being 
mutual understanding in all human relations. McLean,g/ 
Fields,llweaver, Borcher, and Smith~agree that speech is 
the basic quality which distinguishes characters 1n our soci-
,ety. 
However, some individuals, as adults, are unable to ex-
press themselves adequately or effectively. Some of these 
are labeled as haTing defective speech when they really are 
improperly trained. It is difficult for an adult to break 
1 Andrew Thomas Weaver, Speech and Principles, Longman, Green 
and eompany, New York, 1951, p. XI. 
g/Margaret Prendergast McLean, Good American Speech, E. P. 
Dutton and Compan y Inc., New York, 1946, Ch. VI. 
J/Victor A. Fields, and James F. Bender, Vo1ce and Diction, 
MacMillan cand Company, New York, 1949, pp. 368. 
~Andrew T. Weaver, Gladys L. Borchers and Donald Kliese Sm~th , 
The Teaching of Speech. Prentice-Hall Inc., New Jersey, 1956, . 
pp. 565. 
I 
I ,, 
I 
habits that have been built up over a period o~ ~ears. The 
time to clear up or prohibit this inadequate speech is in 
childhood before the incorrect patterns become habitual; 
Educators have recognized the fact and are trying to provide 
varying programs which attempt to fit the needs of the ~­
dividual as well as the group. Ainsworth states: 
"The term~ speech improvement, as used her~means 
group work done with whole classes or ' grades as a 
time. The objectives are to raise the general speech 
performance of the group and to minimize or corr~~t 
minor defects of some individuals in the group.•~ 
Johnson says: 
• •••• the teacher attempts not only to correct speech 
deviations, but also to provide all the students with 
an opportunity ~? concentrate on and improve general 
speech habits."-
Some children need a speech improvement program to clear 
up major or minor defects. The majority of children can pro-
f~t from a general integrated speech program which would 
challenge them to set up high speech standards or goals and 
' be aware of the assets of good speech in a meaningful situa-
tion~ 
•success in speech, like success in any endeavo~ 
means keeping/everlastingly at i~ until the goal 
is reached. •J.I 
1/!t:anley Ainsworth, Sleeeb Correction Methods, Harper and 
Brothers, New J:ersey, 949, p. 49• 
!/Wendell Johnson, Speech Handica~ed School Children, Harper 
and Brothers, New York, 1949, p. j. · 
3/Frederiok Martin, Manual of Speech Traini~, National _ 
Institute :for Voice Dlsor<lers, Btlstol, R. ~' 1945, p.· 15.· 
·7 
Olsen states: 
"Educate the whole child. The child is not just a 
mind to be instructed. He is a physically, socially, 
emotionally and intellectually growing person. If 
his powers are to develop in proper harmony 7 he needs 
learning actiTities which challenge his emerging tn-
terests and abilities in all areas of his growth.!! 
Bane, 21van Biper,Yand Le~agree with Olsen indicating that 
speech can be interwoven with other actiTities in the curricu-
lum. Spellmanilstates that the topic should be based on the 
interest as well as the curriculum requirements, the time 
available, and the objectiTes and outcomes desired. Eisenson6 
and Backus and BeasleyZisay that the children need to partic-
~ate in real-life activities which will provide a basis for 
a similar group experience on which speech work may be based. 
Several authors present the idea that the mental health 
of the child in adjustment is the major factor in the building . 
1/ Edward G. Olsen, School and Community, Prentice-Hall Inc., 
New Jersey, 1957, p. 35. 
g/Laverne Bane, Speech Training in the Elementary Schools; A 
Challe e, Quarterly Journal of Speech, (April, 1942),28:221-2 5. 
j/Charles Van Riper, and Katharine G. Butler, Speech in the I 
Elementary Class~, Harper & Brothers, New York, 1955, p. 41 
ifJ. Murray Lee, and Dorris May, The Child and His Curriculum, 
Appleton-Century Crafts Inc., New York, 1930, p. 710. 
5/C. L. Spellman, "How to Prepare a Unit", Grade Teacher, 
\September, 1953), 71:62. 
~Jon Eisenson, and Mardel Ogilvie, Speech Corr8ction 1n the 
Classroom, MacMillan 'Co., New York, 1957, p. 4. 
Z/Ollie Backus, and Jane · Beasley, Speech Thera.P{ with Children 
Houghton-Mifflin and Company, Boston, 1951, p. 2. 
8 
of a unit. Ogi l vie states: 
"The speech environment of the classroom should be 
a happy one, where many activities take place and 
where each child is developing his own interests and 1 , is discovering new and stimulating ideas to discuss •'•-=' 
Sorrenson says: 
"A school environment that does not contribute to the 
mental health o,f2yhe pupil hinders the normal develoP-ment of speech.•-
Fessenden points out six oral-expressive eonilderat1ons made 
.. 
by Hollis L. Caswell, Director of Instruction, Teachers 
College, Columbia University: 
1. 
2. 
4. 
s. 
6. 
Speech activities contribute in essential ways to 
the great majority of social processes~' 
Oral expression provides an important avenue of 
cultural interpretation and classification. 
Experiences involving langnage should be organized 
with direct reference to the developing nature of 
children rather than the logical arrangement of 
language. 
Any plan of curriculum organization should accord 
individual teachers large freedom in selecttng 
experiences for given children. 
Achievement expectations should never be stated 1n 
group terms, but in terms applicable to given child-
ren. 
Always consider the effect of a proposed speech _  _ 
activity on the total development of the children.l/ 
1/Mardel og!iv.le, Speech in the Elementary Sehoo1, MoGraw-H 
Book Co•, Inc. New York, 1954, p. 1. 
2/Frederick Sorrenson, SPjech for the Teacher, The Ronald 
lS'ress Company, New York, 952, Part IV. 
-· ··-1/Seth A. Fessenden, Roy Ivan Johnson_ and P. Mellville Lansan, 
~he Teacher Speaks, Prentice-Hall Inc., New Jersey, 1955, p.2 
The principles of speech of Loe and St are similar to 
those of Fessenden. Backus,ll in discussing speech in educa-
tion, suggests other steps to good mental health through the 
child's own needs: 
1• desire to conform to the group 
2. desire for recognition 
3. adjustment to equals 
--
4. a sense of personal adequacy in social situations;· 
5. meeting strangers 
6. adjusting to people who are well•known 
-··· 7. sense of value - personal philosophy 
May!/ suggests an excellent principle to be followed in build-
ing a unit with speech activities: 
"Above all, allow the child to live a normal life and 
do not single him out from the other children~" 
Although the whole group must be considered in setting 
the program for general speech improvement there are specific 
speech goals which must be included. Kougbil sets up goals 
similar to these five of Van Ripers' which can be incorporat 
!/H. Loeb, "The Basic Training in Speech at the Elementary 
School Level," Quarterly Journal of Speech, XXVIII:87-91. 
2/Grace E. Storm, The Social Studies in the Primary Grade~, 
I:yons and Carnahan, 1951, P• 2. 
2/0llie L. Backus, S~eech in E~ueation, Longmans, Green and 
Company, New York, 1 57, p. 35. 
4/L.- May, •The C~assroom Te~cher and Speech Instruction•, 
Tnstructor, (May, .. 1956), 65.87 • 
.5/Jaok Koufh, and Robert F. DeHaan, IdentifJ:iJ: Children with 
Special Needs, Vol. II, Science Research Assoo~tion, Chicago, 
1955, pp. 167-173. 
\ f 
into the classroom situation: 
1. To help the child identify and recognize the 
characteristics of isolated speech sounds , a 
goal which pays d1viden4~ ~ot only in terms 
" 
of better speech, but in ... improving other basic 
skills needed in speech • • _. 
2. To improve the child ' s self- hearing and vocal 
phonics so that he can not only learn new pronun-
ciations easily , but thrc;mgh analyses and synthesis 
training come to obtain the phonic skills neces 
in reading and spelling. 
3. To improve his fluency and to resist influences 
to disrupt fluency . 
4. To create a consciousness of good voice quality 
as a basic asset and to assist the child in learn-
ing how to project and monitor the intensity of hi 
voice. 
5. To help the child express hi s conflicts ~nd feel-
ings through training in speech hygiene._/ 
Eastman, 2/Rasmussen,21Thonssen, 4/wood,i/and Ogilvie6/ in-
dicate similar goals adding group activities to the individ 
work . Van Riper a lso suggests that speech improvement sh 
not be made up solely of drills and mechanical devices, but 
should be developed in the area of meaningful language . 
! /Charles T. Van Riper, Speech in the Elementary School , 
Harper and Brothers, New York, 1955 , p . 46 . 
2/Milton Eastman, "Speech Correction in the Classroom" 
Teacher, 67 :50. 
3/Carrie Rasmussen, Speech Methods in the Elementary school , 
The Ronald Press Co., New York , 1949, p~ . 34o. . 
4/Lester Thonssen , and .Howard Gilkinson, ·Basic Training in 
S"peech, D. C. Heath Co., Boston, 1948 , p. 29 . · · · · 
5/Alice L. Woods, The -Jingle Book, E. P. Dutton Co., Inc ., 
~ew York, 1940 , p. 13. 
6 el Ogi l vie , ch in the McGraw 
:11 
1,/ 
There are many speech techniques f?uggested _which can be 
applied to a given classroom situation~ Martin, 1£lice Wood, 
Willard wooa,31cotrel4/and Van Riper5/present exercises for 
the consonant sounds which are practical. The exercises may 
be applied easily to a unit of work. Fairbanks61and Brigane 
include exercises for voice as well as articulation. 
Van Riper, 8/Hanigan,9/and Parks10/include exercises for 
all handicapped children which could also prove useful in 
classroom. 
!_/Frederick Martin, Manual of Speech. Training, National 
~ute for Voice Disorders, Bristol, R.I., 1945. 
2/Alice L. Wood, The Jingle Book, E. P. Dutton Co., New 
I"940' p. 208. 
lfWillard M. Wood, 
Watertown Press, New 
4/Edna Cotrel, and Elizabeth Halstead, Class Lessons for 
Improving Speech, Expression co., Boston, 1936, p. 1~1. 
5/Charles T~ Van Riper, Helping Children.: Taik Better·~ Selene 
Research Associat~on Inc., ChiCago, 1951, p . 48. . 
6/Grant Fairbanks, Voice and -Articulation Handbook, Harper 
and Brothers, New York, 1946, p. 2?4• . . 
7 /lvil1iam Norwood Brigance, and Florence M.· Henderson, :.A 
iJr111 Manual for Improving Speech, J . P. Lippincott Co.; 
New York, 1955, p. 246. 
J2. 
' J 
8/Charles Van Riper, Speech Correction: Prine • ~rentice-Hall , Inc., New York, 1954, Ch.~~~~~~~~~~~ 
9/Maureen Wenk ~igan, Teachers Speech Manual, The Mansir 
~ress, Holyoke, Mass. , 1955, p, 40. . 
/Merel Parks, "Teacher and Speech Correction", Quarterly 
Journal of Speech, (Dec~mber1 1942) 28:471-~77. 
Some authors, such as Adams1 and Str1ckland2 , suggest 
activities for a speech arts program in a unified curriculum. 
Suggestions by the following authors can also be utilized: 
Raubicheckll oral interpretation of liter-
ature, story telling, choral 
speaking, creative dramatics 
Mulgrave~ 
Yoakhams£/ 
Schuell7./ 
Rasmussen?../ 
drama,tics, public speaking, 
group discussion, radio, tele-
vision 
slides, filmstrips, bulletiE 
board, library 
checkers, mirrors, Bingo, follow 
the dots, speech dominos pick up 
sticks, chinese checkers, donkey 
ring toss, cribbage, Game of Indi 
I 
creative dramatics through chor- j 
ic speech 
class projects, participation 
in assemblies, errands, trips, 
pantomime, shadowgraphs 
I 
I 
13 
!]Harlan Adams, "Some Activities for a Speech Arts Program in 
a Unified Curriculum" Quarterly Journal of Speech, (December, 39), 
XLV:618. 
~Ruth G. Strickland, The Language Arts, D. c. Heath Co., 
Boston, 1951, P• 370. 
l/Letitia Raubicheck, How to Teach Good Speech in the Element- 1 
ary School, Noble and Noble Pub., Inc., New York, 1937,pp.136-2136. ~Dorothy Mulgrave, Speech for the Classroom Teacher, Prentice I 
Hall Inc., New York, 1935 P• 423. 
ifMaryann Peine, "For Better Speech", Elementary English, 1949 
26:404-406. 
6/Doris G. Yoakhams, "Speech Games f"or Children", Quarterly 
Journal of Speech, JO :85·-87. 
7/Hildred Schuell, "An approach to Speech in an Elementary 
~urrlculum", Quarterly Journal of" Speech, (April, 1941), 27:26 ,-266. I 
8/Carrie, Rasmussen, Speech Methods in the Elementary School, I 
The Ronald Press Co., New York, 1949, p. 340. 
A ins • . pictures, word lists, sentenc 
games, stories, poems, conv 
sations.' 
Wheno.earefully planned, these speech exercises in the 
program for speech improvement can be integrated with the 
social studies units of the second grade~ Aftunit defined by 
Lee and Lee consists of: 
"purposeful related activities so developed as to 
give insight into and increased control of some sig-
nificant aspects of living; and to prov21e opportun-
ities for the socialization of pupils."-
Burton explains the experience unit as: 
"a series of educative experiences organized around a 
pupil purpose, problem, or need, utilizing socially 
useful subject matter materials and resulting in the 
achievement of the purpose and the achievem~~t of 
learning outcomes inherent in the process.•JV 
Hopkins interprets the experience curriculum as being: 
"composed of a series of purposeful life experiences 
growing out of pupil interests and guided by all learn-
ers concerned, so that each obtains an ever more ade-
quate understanding of the intelligent par#~ipation 
in the surrounding culture and group life.~ 
He also indicates a series of criteria for selecting exper-
iences of high educative quality: 
~. the experience must begin with and continue to grow 
out of the real felt needs of pupils 
!/Stanley Ainsworth, Speech Correction Methods, Prentice-Hall 
Inc., New York, 1949, p. 149. 
E:_/J~ Murray Lee, and Dorris Le~, , 
Appleton-Century Crafts Inc., New 
.1/William Burton, The Guidance of __ Learning Activities, New 
York, Appleto~Century Crafts Inc., 1952, p. 6oi• 
4/Thomas Ropkins, ipteraetion, The Democratic Process7 n. c. Heath Co., Boston 1941, p. 218. 
' 
). 
4. 
s. 
6. 
a. 
10. 
11. 
12. 
the experience must be managed by all the learners 
concerned · 
the experience must be unified through evolving 
purposes of pupils 
the experience must aid each individual to increase 
his power to make intelligent choices 
the experience must aid each individual to mature 
his experience by making progressive improvements 
in the logic of such experiences 
the experience must increase the number of variety 
interests which each individual consciously shares 
with others 
the experience must help each individual build new 
and refine old meanings 
the experience must offer opportunity for each 
individual to use an ever-increasing variety of 
resources for learning 
the experience must aid each individual to use a 
variety of resources 
the experience must aid each individual creatively 
to reconstruct and expand his best past experience 
in the developing situation 
the experience must have some dominating properties 
which characterize it as a whole and which usua~ 
give it a name 
the experience must close with a1~tisfaetory emo-tional tone for each participan~ 
The state curriculum guide of Massachusetts bases the 
social studies units of the second grade on living together 
in the community. Thes~ units include the workers who 
1/'l'homas Hopkins, Interaction, '!'he Democratic Process, 
iS. c. Heath Co~, Bostol} 1941, p~ 218. 
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protect us and the workers who come into our homes. 
Lee11state: 
Lee and 
j 
'I "through the child 's gradually broadening contacts with 
1 people, he can b~come interested in all the vital phases 1 
of human life and environment, about which he is or can 
become conscious. The main point is that the growth 
of interest is based on the child's interest in people; 
in the people he knows and the t ·hings ·they do, and the 
environment they contact and react to~" 
Activities for units on the policeman, firema~, 8nd 
mailman are included in articles by Carr, 2/Shockley,lfand 
Harston.~ These articles present material which is used as 
a basis for speech activities. Fla~h2/and . Fisher61present 
material about the policeman; Storm,71Nary, 81and Parish9/ 
1/J- Murray Lee, and Dorris Eat, The Child and His Curriculum, 
Appleton-Century Crafts Inc., New York, 1931, p . !38. 
jl 
'I 
I' I 
I 
2/B. F. Carr , "Community Life," Instructor ,("June 194q, 49 :37-48. 
- I 
~Bertha s. Shockley, "Workers Who Help Us", American Childhoo , 
lJune, 1938), . 11-16. · jl 
4/L. ·Harston, "Visit from the Postman", Grade Teacher,(January 11 
f956h 73:16. . 
51Beaulah Flath, wcommuni ty Helpers"' Grade Teacher' (February I 
I"94J), 58:24. I 
6/Aileen Fisher, Health and Safet~ Plays and Programs, Plays, 
Incorporated, Boston, l953, 205-2 0 p . 
7/Grace Storm, · The Social Studies in the Primary Grades · , 
Lyons and Carnahan, 1931, p. 3. 
8/Clare c. Nary, "The Post Office Comes to the Classroom," 
Grade Teacher, (October, 1955), 73:26. 
' . 
9/C. c. Pal"ish and Nartha. Sipple , · "Here eomes the Mailman", 
!Grade Teacher, QMarch, 19)~, 71:22. 
I 
II 
suggest materials about the mailman; Petersen-, Colenso and 
alloway21have materials pertinent to the fireman. 
I' 
I 
I 
I 
I 
I 
I 
I 
I 
II 
I 
h 
I 
f/Ruth Petersen, "Fire Follies"~ Instructor,(January, ~95t}, _17~1 
- . I 
2/Ewing Gallo~;ay, Arloa Colenso, "Firemen Go to School, too, n I 
Grade Teacher, ~ctober, 1953ft 71:24-27. 
I " 
REVIEW OF RELATED LITERATURE 
Beraducc11/wrote ten original stories for the primary 
grades . for the purpose of teachin.g the vocal skills of pitch, 
... 
volume, quality, phrasing and oral interpretation. She also 
... 
included supplementary lessons for each skill. She concluded 
that the stories might not be suitable for children with 
serious speech defects or for children with low mental abili 
The idea of teaching speech in a systematic way through 
original stories was also incorporated by DiMascio ·~; Her 
stories were to integrate the speech and social studies pro-
grams in the elementary grades. Numerous teachers introduced 
her stories to their second and third grades according to 
procedures given. Evaluation was made by teachers on a 
questionnaire. The conclusions indicated that the idea would 
be worthwhile if the unnaturalness from repetition of vocabu_ 
lary for drill could be overcome. 
Raduazza1/gathered ideas from social study books and 
units and wrote original stories integrating social st~dies 
.. i; 
content and speech practice in the intermediate grades. He 
l/Joanne Beraducc1, Original Stories for Teaching the Vocal 
Skills of Speaking and Listening, Unpublished Master's Thesis 
Boston .University, 1936. 
3/Frank Raduazzo, Original Stories Inte~rati~ Social Studies 
~ontent and ch Practice, Unpublishe Mas er's Thesis, 
• 
\ 
reached no conclusions as tests were not administered. 
Several people channeled their research to find out what 
materials~ and resources were available and pertin~~t to the 
subject of speech in the elementary school. They compiled 
their findings in the way they thought to be most .useful and 
.. .. 
meaningful to the individual teacher and her clasi. 
Balcb!/analyzed children's literature to find which 
selections would be suitable in the regular classroom for 
drills to reinforce correct production of the various sounds 
taught after the child has been taught to produce them accur-
ately. Most of the stories are for children under eight 
years although some of them encompass children from two years 
., 
old to twelve years old. The books accepted after examinati 
had to be flctiona.l, non-poetic, suitable for speech work 
within the realm of the experience of the child, and had to 
-· -
contain repetitions of the sound or sound involved. Methods 
should be compiled to determine how the materials could be 
.. ~ 
used to the best advantage. 
JoyceZ/ used the basic word lists of Scott-Foresman, Ginn 
and Houghton-Mifflin to construct a word-list used for speech 
correction and classified by the American Speech sounds and 
·--
arranged by reading grade levels for grades one through six. 
J9 
It was eoncluded that this list had limited value in the 
primary grades. 
Botop!ldefined the general role of the classroom teacher 
in the speeeh program after surveying the present situation 
the sehools. She presented a few sample lesson plans at the 
third grade level and also various procedures to be used in 
teaehing speech. The conclusions indicated that speech Q~~~·~-~~ 
tlon should start in the primary grades as an integrated part 
of the curriculum. 
Several theses presented courses of study which inte-
grated artieulation and voice improvement plans with social 
s t udies at the elementary school level. 
~ Howard£/attempted this .correlation at the fourth grade 
level. She included sample lesson plans, materials for 
future use, and a unit of work. It was concluded that all 
areas of speech in the fourth grade were not included and a 
follow-up study would be useful. 
Nestor'~/study set up a program for the primary grades 
of Medford, Massachusetts. She presented a series of lesson 
plans on articulation and a unit on Indians. She reached the 
!/Irene Spanos Botop, The Role of the Classroom Teacher in a 
General S~ech and Voice Improvement ~rogram, Unpublished 
Master's beals, Boston University, 1937. 
~Althea E. Howard, A Course of Study for Improving Voice and 
Articulation of Fourth Grade Children in the city of Maiden, 
Massachusetts, Unpublished Master's Thesis, Boston University, 
1934. 
\ 
1() ·~ . 
Jl 
same conclusion as Howard as to the areas of speech improve-
ment work covered. 
C1racellcreated a course of study which included basic 
speaking experiences as well as speech and voice improvement 
at the seventh grade level. Through interviews with other 
teachers of the same level, reviews of related literature, 
--
her own past experience she was able to proceed. She con-
cluded that those who participated in a speech improvement 
program met with some success. 
Goldman's!lcourse of study, set up at the fifth grade 
level, presented sample lesson plans and materials on Voice 
and articulation and a typical fifth grade unit. It was con-
cluded that the study should be taught followed by a general 
testing program. 
Mesethl/presented a course of study at the second grade 
level which presented sample lesson plans. She concluded tha 
the program should be administered for a year with testing 
conducted before and after the material is presented. 
• 
2/Sh1rley Goldman, A Course of StuS{1br Improving Voice and 
Articulation of Children In the Fir h Grade of Everett, 
Massachusetts, Unpublished Master's Thesis, Boston university 
1934. 
l/~rilyn L. Meseth~ A Course of Studtefor Develo~iil Voice 
and Articulation on the Second Grade ~vel, Unpub l~ed 
Master's Thesis, Boston University, 1956. 
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Tikos devEloped a eou~se or · stuay ·at · the . third grade 
level which she then applied to a given a'itu~t1on. 
' '·· . . . 
of' third graders recorded inforniai talks -about one minute 
One group was given training 1n ef'f'ect1!e voi~e, usage through . 
. . 
the prescribed course of study~ ·~he other group"was allowed 
to continue along traditional lines. . Att.er a dE.!~ignated ' 
period of' time, a final recording wasmade • . It was found 
that the poorer voices improved somewhat, wh~reas the good 
voices improved a lot. It is possible to carry on such a 
program. 
1/Grace Tikosen, An Analysis of the Effectiveness of a Voice 
Ymprovement Program in a Third Grade Class, Unpublished 
Master's Thesis, Boston University, 1952. 
.J1A 
CHAPTER III 
TECHNIQUES AND PROCEDURES 
Written in the form of questions, the following topics a 
cited: In what way can the classroom teacher co-ordinate 
speech improvement work and social studies activities? Does 
I 
this approach seem feasible? Will this approach benefit the 
child more than any other way? What is this approach? 
Most authors seem to agree that the child learns and re-
tains the material when it is presented in a real or life-
like situation. Certainly the social studies offer numerous 
opportunities for speaking situations and also for specific 
speech improvement lessons and materials. Social and tele-
phone conversations can be included, as well as radio, choral 
speaking, dramatics, discussion groups, and announcements. 
Visits to various libraries revealed numerous books 
describing speech methods in the elementary school. However, 
··-
not much unit material was available. Magazine articles were 
the main source for specific units of activity. Libraries 
used included: The Worcester Public Library; Worcester State 
Teachers; Boston University; Clark University; College of the 
Holy Cross; and Fitchburg State Teachers College. Use was 
made of the Reference Service of Collier's Encyclopedia, the 
Worcester Police and Fire Departments, and the United States 
Post Office. The Readers• Guide to Periodic Literature was 
used extensively, also. 
Card catalogues at the various libraries formed the basis 
for a working bibliography. References were filed alphabetic-
--
ally by the author's lastiBme on three by five cards. When a 
book or article was found which generally appeared pertinent 
to the problem, a s·eparate three by five card was made con-
taining the reference, significant ideas, and possible quotes 
which pointe~ out the particular author's feeling. Such re-
ferences formed the basis for a second file and were then 
-
checked off the working bibliography. If, upon inspection, 
a reference was found to deviate in content from the problem, 
it was crossed from the working bibliography and no card was 
made. As the reading progressed, selected bibliographies 
found in books and articles suggested other possible refer-
-
ences which were added to the original bibliography. 
When considerable research had been completed, the per-
tinent material was carefully studied and evaluated according 
to where the material contained on eaoh oard would prove 
useful in the general outline of the thesis. Accordingly, 
each card was numbered and labeled as follows: (1) The 
Problem, (2) Review of Literature, (3) Techniques and Pro-
cedures, and (4) Material for Speech and Voice Improvement in 
Grade Two. 
At this point an attempt was made to organize the mater-
ial into a rough written document which was then revised. 
This is a descriptive creative research in that literary 
trends were analyzed and an attempt was made to integrate the 
most beneficial and feasible principles and methods of the 
3 
I 
'>4 I ..... , . 
speech and social study programs into a single unit o~ work or 
activity. 
A~ter social studies units and books concerned with the 
three helpers were re'fiewed. it was decided to integrate the 
materials in the books with speech work. 
carefully to discover in what way one or 
Each book was studied~ 
more speech acti'fities 
I could be developed. The various jobs of the helpers provided 
numerous situations in which speech could be integrated direct-
ly in a way that would be meaningful to the children and bene- j1 
il 
i ficial from the standpoints of social studies and speech. 
Each lesson plan was based on a speci~ic portion of a 
with the work of the post office or writing letters. Poems an i 
I 
songs were used as supplementary activities concluding many of I 
the lesson plans 1n all three units. 
Chapter four consists of three units on community helpers I 
at the second grade level: (1} The Policeman; (2) The Fireman; 
and (J) The Mailman. The basic approach incorporates the idea 
of specific lesson plans integrating speech improvement activ-
ities and unit materials. Chapter fiYe includes a summary and 
discussion. 
I 
I 
I 
I 
l 
).1 
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CHAPTER IV 
THREE UNITS ON COMMUNITY HELPERS 
1. FIREMAN 
Fire Control In Rural Areas 
Objectives: 
Social studies: 1. To learn ho•~ ~People in rural areas 
combat fires. 
2. To understand why quick thinking 
and speed are important in fighting 
fires. 
;. To enable the children to 
the situation 1n the classroom. 
Alternative speech: 1. To develop the ability to artieula 
the (S) (&) sound correctly. 
Material: 
2. To practice the (S) soUnd in the 
initial and final positions. 
J• To practice the (R) sound in the 
initial, medial, and final position 
Horace Mann Buckley, Margaret L. White, Alice B. 
Adams, and Leslie R. Silvernale, •Relief's Rocker, '1 
"Unit II, Here and There, American Book co., New 
York, 1938. Relief, a country girl, sees a fire 
beginning to envelop a farm house. She runs to 
for help and then sits in a rocking chair a short 
distance rrom the fire so she can watch the 
ings. She watches the .townspeople co-operate in 
extinguishing the fire. For her quick-thinking she 
is allowed to claim a reward. She chooses the 
rocking chair. 
Procedure for (S): 
Materials: Mount pictures of the following things on 
oaktag: house, cow, grass, smoke, store, _ 
smallest pail, Relief, and the storekeeper. 
Teacher: (Read the story to the children. Discuss 
the sequence of events in relation to the 
pictures named above, stressing the (S) s 
when the verbalization is introduced. Have 
the children repeat each sentence together • ... 
Maybe two or three could interpret it alone• 
I am the house and I am on fire. 
CHild: 
Teacher: 
Children: 
Teacher I 
Child: 
Teachers 
Children: 
Teacher: 
ChMren: 
Teacher: 
... 
I am Susan the cow and I move slowly. 
I am grass near the house and I am on fire, 
too. 
I am smoke coming out of the house~ 
I am the storekeeper and I will help put 
out the fire. 
-·· 
I am the smallest pail. Pass me. Pass me. 
Pass me. 
I am Relief. I saw the fire~ I sat in the 
chair. 
Whieh sound do you hear many times in these 
sentences? 
(S) • 
-·· Repeat these words that have the (S) sound. 
... 
Sat, smoke, smallest, grass. 
What happens when you make the (8) sound? 
The front teeth meet and air comes through 
them. 
Let me hear everyone make the (S) sound 
with me. 
S-s-s-s-s. 
Listen to the (S} sound when you repeat 
these words after me. 
Store, saw, house, slowly. 
Now we are going to act out the story about 
Relief. ( Choose_. someone to be each of the 
following things.) Who would like to be the 
house? Who would like to be Susan, the cow? 
Who would like to be the grass? Who will be 
the smoke? Who is the storekeeper? Who is 
the pail? . Who will be Reilief? (As each 
character is chosen~ hand him the picture re-
presenting his item. Act out the story two 
or three times depending on the interest 
maintained by the activity. Choose new 
characters each time.) 
Variation: Each row could portray a different 
character, the picture be1ng ... held by 
the person in the front seat. 
Each child could quickly make his ow.n 
picture which could be shifted from row 
to row as the characters are changed~· 
Supplementary activity: Jane Norton, •The Fireman,• 
Sun:flower Son~ Book, Rand 
and Company,hieago, 195~. 
Change the (SH) sound to (S) 
the sound o:f water. 
29 
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Procedure for (R): 
• 
Materials: Three or four children• s pails. Print the 
following words with the (R) sound underlined 
on cards two inches by .eight inches ; Relief, 
rock, rocking, door, water, rocker , hudry , 
run, fire, farm, chair. P'lace the wor s in 
pails. - - -
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
(Read the stor,y to the children, for context ~~ 
and enjoyment.) Which part of the story did 
you like best? (Wait for various opinions.) 1 
Today we are going to form our own word I 
' bucket brigade' to put out a make-believe I 
fire. These are the words we are going to ~~ 
use. . {Hold up one card at a · time so all can 
1 
see it. Have three or four children say each 
word. Stand each word in the chalktray as it I 
is said, so all .. words can be seen at the end j 
of the activity.) What is the same about all 
these words? 
They all contain the letter (R); 
How is the (R} sound made? 
The sides of the tongue are raised and it so] s 
like a dog growling. 
Read these words with me being sure to make a 
good (R) sound. (Point to each word in the 1' 
chalktray. Individual errors are checked 
later in the lesson.) Now three of these ·. 
words wil l be placed in each pail. (Do so.) 
Which row would like to be first to put out 
the fire? (Choose a row.) Will that row 
stand in a line in front of the room? :. (Place 
the three pails at one end of the line.) 
Johnny will take the first pail • . Before he 
can pass it, he must say the three words 
correctly. Begin~ Good, Johnny. Now pass 
the pail to the person beside you and h~ will 
do the same ' thing. (If a child says the word 
incorrectly , ask him to repeat the word. If 
he cannot do it alone say t~e word f or him to 
repeat, then have him say it with you twice 
and go on with ~he activity . After'the first 
pail has moved down ~he entire line, begin 
the second pail . A ne-vi row can be chosen to 
pass the second pail.) 
Varia.tion: The children may enjoy thinking of their ot-m (R) words. Then they may pass the: emptf, pail I 
if they say their three words correctly. I 
1. 
The activity can be repeated with the same 
words or new ones. 
Supplementary activity: "Scotland's Burning" 
Evaluation: 
Social Studies: How do people in rural areas co-operate? 
Speech: 
2. How did Helie~ help? 
-·· 3• What would you have done in her 
-·-1. Could they hear the (S) (R) sound? 
2. Could they make the (S) (R) sound 
correctly in isolation, words, and 
sentences? 
. .. 
3• Could they tell i~ they made the 
sound incorrectly themselves or if 
someone else made it incorrectly? 
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FIREMAN'S JOB 
Objectives:--
Sociai studies: 1. To help the children know and ex-
perience the various things a fire-
man must remember. 
2. To enable the children to enact .. _ 
partially the fireman's routine. 
Alternative speech1 
1 ~ - To introduce the (C-as in .. cut) (F) sound to the children • 
... 
2. To produce the (C) (F) sound in 
isolation~ 
J. 'l'o use the (C) (F,R,W) sound in word , 
phrases and sentences. 
- .. 
~aterials:-- Horace Mann Buckley, Margaret L. White, Alice B. 
Adams, and Leslie R. Silvernale, "Fire, Fire," 
In Town and Country, American Book co., New York, 
1942. Two boys see a fire truck go by and de-
cide to play fireman with a wagon, raincoats and 
hats, and a garden hose. The story is very short 
It can be printed on chart paper so the class can 
read it together. · 
Procedure for (R): 
Materials: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Two chairs to be used as seats in the 
fire truck. 
(Read the story with the children. Put 
the words underlined in the answers to 
the following questions on the chalk-
board.) 
What are the children pretending to be? 
Firemen. 
What are they using the wagon for? 
... 
A~ truck. 
What, besides the bell, tells the people 
the fire truck is coming? 
S3. 
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==~======*===================================================----=-==~~~=9P======== Child: A siren. 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
What do cars do when they hear the siren 
Cars pull to the curb. 
-
What are the boys wearing like the fire-
man wear? 
.. 
Raincoats and rainbats. 
What does the bell do? 
~· 
What are they using for a fire .. hose? 
... 
A garden hose. 
What is at the side of their fire truck? 
A ladder. 
What comes from the hose to put out the 
fire? 
Water. 
What color is the truck? 
!!!.!!· 
Let us say the words on the board. (Do so.) What letter is in every word? 
(R) • 
Make the (R) sound together. 
R-r-r-r. 
In our activity for today, we are going 1 
to be very careful how we make the (R) 
sound. We are going to take turns being 
firemen. When it is your turn, choose .. 
a word from the board but do not say it. 
Do something that will show us which 
word you are using. We will try to gues 
the word. See if you can gue_ss this one (Pantomime climbing a ladder.) Who know 
what I am doing? 
.. 
You are pretending to climb a ladder. 
Teacher: Yes. Point to the word ana say it. (He 
does so.} Now it is your turn. (Con-
ttnue taking turns for ten or fifteen 
minutes. 
Supplem~ntary activity:-- Lilla Belle Pitts, Marabelle Glenn, 
Lorraine E. Watters, "The Fireman," 
Singing on our W,~ Ginn and Co., 
Boston, 1949, p. • 
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Procedure for (C): 
Materials: Print the following words on the board: 
cars, came, truck, clang, come, coats, 
cross, corner. 
Teacher: 
Chlldren: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
we are going to read a story together .about 
children who pretend they are firemen~ Who 
would like to begin reading? (Let them read 
the stories orally taking turns.) Firemen 
must check their equipment every day to make 
sure they .are ready when a fire alarm is 
turned in. Today I am going to cheek a cer-
tain part of your equipment to see if you ar.e 
ready. Look at the words ()n the chalkboard~' 
Which letter do you see in every word? 
(C). 
What sound does that letter make in these 
words? 
(K) • 
Everyone make the (C) sound together. 
C-e-e-e. 
Do you make the (C) sound with your lips? 
No. 
What do you use? 
The throat. 
Repeat these words after me. 
Cars, coats, came, »ruck, cross, corner, 
clang, come. 
Everyone stand, now please. In order to be 
ready for the fire you must say two of these 
words correctly. When you have said two 
words you may start to work cleaning your 
fire truck. (Your chair.) Which words do 
you choose Tommy? 
Come, coat.· 
.... ~· ~ 
Good. Now you mat sit~ (Continue until 
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Variation: 
====~=======-
everyone has said two words correctly.) 
The teacher can increase the eguiRment (word ) 
to be checked, by having the o 11 say more 
words. As each person says his words, he ma 
sit and pretend to steer his fire truck. 
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Procedure for (W): 
Materials: 
Teacher: 
Child: 
Teacher: 
Print the following words on the chalk-
board: walt, way, wagon, water, wonder, 
wish, worry, want, will, wash, window, 
walls, went, will. 
Today we are going to read a story to-
gether about two .children who pretend 
they are firemen. Who would like to 
read the first part~ (Let them read the 
entire story orally taking turns. Walt 
for answers to the following questions.) 
What did the boys use to play fireman? 
Why did they use these things? 
How did they use them? 
Look at the chalkboard. Some words are 
printed there that were 1n the story or 
are about __ the story. See if' you know al 
the words~ Then we will read them to-
gether~· _(Walt.) Now we · will read them 
together. (Point to each word as it is 
read.) 
What is the same about all these words? 
They all begin with (W). 
Make sure you use this (W) sound Just th 
way we practiced it. We are going to .us 
these words in sentences in a new way. 
We will not say the word we are using~ 
We will leave 1t out and clap once in-
stead. The other children must guess 
which word 1s m1sstng. See 1f you can 
guess which word is left out of this __ 
sentence. 'Jane can (Elap) the windows. 
Who can guess? (Let t em raise their ha ds 
and guess until someone says wash.} I 
Since you guessed the right wora; 1t ls I 
your turn. (Let everyone have a turn. 
If the teacher thinks this will take· too 
long, divide the class into two groups, 
each group having a set of words.) 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Print the following words on the board: 
fire~ fireman, fast, chief, tun, forty, 
faee, fall, five, friendly, relief.; 
(Read the story together~) Look at the 
words on the chalkboard. Which letter 
do you suppose is special today? 
(F) • 
Say these words after me: 
.. 
Fire, fast, fun, friendly. 
How do you make the (F) sound? 
The top teeth go over the lower lip a 
little and you blow. 
-·· Sa7 all the words on the board with me. (Do so). Now you are going to act out -· 
one of the things the fireman bas to do.· 
like putting on a coat, boots or bat; 
climbing a ladder; or. using a hose. You 
must say an (F) .. word. Then everyone will1 say it with you. Then you may choose 
something to do. The children must guess 
what you are doing. Then you must say 
another (F) word. _The chll dren will eay 
the word after you. You may choose an-
other person to .act out something. (Let 
them take turns. If the group is too bi 
divide them into two groups~) 
39 
II Evaluation: Social studies: 1. Why does a fireman have to know his duties? 
Speech: 
2. What are some of his duties? 
J. Why is it important to keep the 
equipment ready? 
4. Which part of his duties did you 
like best? 
... 
I• Do I make the (C) (F) sound 
correctly? 
2. What words do I know that contain 
the (C) (W,F) sound? 
II 
I 
I 
,, 
' ' 
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FIREMAN'S JOB 
ObJectives: 
social studies: 1. To continue use of the activities 
of the fire department. 
2. To show the importance of only one . 
person (the chief) being in charge. 
Alternative Speecha 
1. To provide praetice __ in using the 
(C) sound correctly. 
2. To introduce the (CH) sound• 
3. To practice the (CHL.sound in a 
meaningful situation~ 
Materials:-- Mary Geisler Ehillips, and Mabel O'Donnell, 
•clang, clang~ Clang, clang, • The New 
ethi~ Can Happen, Row Peterson Company, 
ew Yor , 1951. T6e fire trucks rush to 
put out a grass fire. Grandfather takes -· 
David to watch. He rides back on the trueke 
Procedure for (CH): 
Materials: A paper fireman's hat with the word CHIEF 
printed on the front. 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
(Read the story to the children.) Who is 
in charge when the firemen get to the fire? 
The chief. 
Why doesn't anyone else give orders? 
Everyone would be giving a different order, 
the firemen would get mixed up, and the 
building would burn down by the time they 
organized. 
One of you is going to be CHIEF. (Put the 
word CHIEF of the board.) With what blend 
does the word start? 
(CH) • 
... 
Say (CH) with me three times~ 
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-P 
I Children: 
II Teacher: 
I Child: 
I Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
(CB), (CH), (CH). 
Does that sound remind you of anything? 
It could be a train, a motor or a monkey 
Let us make the sound three more times. 1
1 
(CH), (CH), (CH),. 
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Each row make the sound alone beginning 
with the first row. {Try to check quick y 
to see if tmfOne is making the sound 
incorrectly.) Now say these words after 
me. They begin with the (CH) sound. 
-
Chief, church, chop, chug, chase, chips. 
Now each row is going to have a special 
fireman's job to do~ The first rowldll 
attach the hose to the hydrant; the 
second row will use the bose; the third 
row will beat the fire with brooms; the 
fifth row will throw sand on the fire; 
and the sixth row will use the fire ex-
tinguishers~ Everyone .may practice his job for a few seconds. (Walt.) Now 
stop• You can not do your job again 
until the chief tells you to do so. The 
chief knows you can do your job, but hee 
wants to know if you can say (CH) words 
correctly. Whoever is chosen as chief .. 
will point to a row and say a (CH} word. 
That row must say the word four times 
before they can proceed; When .. the chief 
raises his hand, you must stop. He will 
say another (CHJ word and point to an-
other row. That row must say the new (CH) word four times before doing the job assigned. The chief will have three 
turns and then he will choose a new 
chief. Jane may be the chief first and 
wear the chief's hat. 
Procedure for (C): 
Teacher: 
Child: 
Teacher : 
Dhild: 
Teacher : 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
(Read the story to the children.) Al-
though this story didn't tell you, does 
this fire station handle all the fires 
in the whole town? 
No, just the ones in that area. 
How do the men know if the fire is in their 
area? 
When the alarm comes into central head-
quarters, it is transferred to the correct 
station. 
The first row is going to be Station One: 
Your e~gine is the_' ladder truck. The s~con 
row is .. Station Two, your engine is the -·' 
pumper. The third :rmq is Station Three,. 
Your e~gine is the tireboat. The four~h 
row is .Station Four. Your engine is_also a 
pumper . The fifth row is Station Fiv.e. 
Station Five is Central Headquarters . The 
sixth row will be the people who report the 
fires. Later we will switch the stations s 
every9ne will have a chance to be a differ-
ent truck. Our to\fll is divided into three 
areas. One area is the tall downtown build 
ings . The second area is the homes and the 
third .~ area is the :buildings along the water 
front, When will the ladder truck be used? 
It will be used in the do~mtown area. 
When is the fireboat used? 
.. 
It is used for fires along the waterfront . 
When is the pumper used? 
-·· The pumper goes to all the fires. 
Before you leave the statmn you must say 
sometl)ing using a cer~ain sound. -~ See if .· 
you knm>I the sound. You will say, ' Clang, 
clang. Here we Come•. What is the sound? 
II 
========~======================-=-=-~=======-=================--=·-=-=--==~==-~=-=-=·-~ 
Child: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
{C) • 
.. . 
Everyone say this together. 
Clang, clang. Here we comer, 
Would anyone like to say it alone? (Let 
several children take turns ·. ) Now say 
it together again; 
Clang, clang. Here we come. 
Eaeh row say it together beginning with 
the first row. 
. .. 
Clang, clang. Here we come~ {Continue 
with each row.) 
The first person in this row (Sixth row. 
will place a call to the first person 
in Central Headquarters. (Fifth row.) 
He will say, 'I would like to report a 
fire is .•Name .a building in 
one of the areas of town. The man at 
headquarters will say, 'Thank you~• 
Then he will call the correct station 
and say "There is a fire in • 
The correct truck will .. go to the tire . 
saying. 'Clang, clang.' Here we come~• 
They will put out the fire and return 
to the station·. The second person in 
this row {Sixth row.) will send a mess-
age to the seoond __ person at Headquarters 
and report a fire. When headquarters 
transfers the call, each person in the 
truck must say, 'Clang, clang. Here we 
come.• before he goes to put out the 
fire. The two pumpers will take turns 
because they go to every fire. {Proceed 
as directed. Change rows so the fifth 
and sixth rows can be engines.) 
I SuEplementary aet1v1t7:-- Jane Norton, •The Fireman,• The 
Sunflower Song Book, The J~hn-niy Co., New YorK; 1956, p. 10. 
1..' 
Evaluation: 
Social studies: What are the various duties of the 
firemen? 
Speech: 1. How do you make the (CH) (C) sound? 
2. Can I use the (CH) (e) sound correct ' 
ly in a meaningful situation? 
=========*=============-=-==-~===-~~~====~=-~~---===-=======--==-=~=·-=-==-=-=-=-~~-==-==== 
I 
I 
FIRE CONTROL IN RURAL AREAS 
Ob.1eetives: 
Social studies: 1~ To show why equipment must be kept 
ready at all t1mes; 1 
-· 
2. To show how the men must eo-operate. 
Speech: 
Materials:--
-· J. To review fire equipment; 
1. To introduce the (SH) sound~ 
2. To provide practice in using the (SH} (H) sound correctly in .the 
initial and final positions. 
Jay Hayde Barnum, The New Fire Engine, William 
Morrow and Co., New York, 1952. The new engine 
number three won't work• First it won't squirt 
water; then it gets stuck. Finally it exting-
uishes a large fire and rides in the fourth of 
July parade. 
j Procedure for (SH~s · I Materialsshree small toy engines about two inches 
. long. 
Teacher: 
A piece of shelving paper three feet long and 
one foot wide. Line three columns lengthwise 
on the shelytng paper~ Each column is four 
inches wide. The width of the paper ls lined 
into boxes three inches long.· This paper is 
thumbtacked to a long table in the room or 
the floor.; The three engines are placed 
parallel to each other in the first box of ; 
each column so they may race block by block 
to the finish line~ (The other end or the 
paper. This chart should be used with a smal 
group rather than a class, because the entire l 
class could not see the progress easily and 
might become inattentive~ However, the teae 
er can decide if it can be used in her situa-
tion.-) 
(Read the story to the children~ Walt for 
answers to the :following questions~) What 
did you learn :from the story about fire 
engines? Why must they be ready at all times j 
I t 
Child: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Child: 
What would have happened if Engine Number 
Three was the only fire truck in town? How 
How did the men get Engine Number Three up 
the hill? 
- -
They pushed and shoved it. 
(Put the words push and shove on the chalk-
board and underline the -rn-a) sound in each 
one.) Let me see bow you .. :would push (Point 
to the word.) the engine. Say the word 
push with me as you push. 
···~ 
Push, push, push, push. 
(Pantomime with your hands as you say the 
words so they will get the idea.) Now let~s 
see bow you would shove (Point to the word.) 
this same engine~ Say the word as you shove 
it. 
-·-
Shove, shove, shove, shove. 
With what sound does the word shove begin? 
{SH) • 
Listen to the sound. SH, sh. Say it with 
me. 
Sh, sh, sh, sh. 
How 1s this sound made? 
The sides of the tongue lightly touch the 
upper back teeth. The mouth is open and 
air rushes out. 
·-Say (SH) with me three times. 
- · Sh, sh. sh. 
Now each row eay it alone, beginning with 
the first row. (Do so. Try to observe __ i:f 
someone is making the sound incorrectly.) 
Say these words after me. 
Shove, shirt, shoe, sheet, she, short, shout · 
--Now let's go baek to the word push. With 
what sound does the word end? 
(SH). 
, r, , 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Say the word twiee with me. 
Push, push. 
Say these words a~ter me. They all end with 
the (SH) sound. 
Push, rush, bush, mash, dish.-
We are going to use (SH) wor.ds to help push 
these engines over the hill. We will have 
three teams. The first two rows will be 
the first team; the next two rows will be 
team two; and the last two rows will be team 
three. The ~irst person on team one must 
say an (SH) word correctly. Then he may 
pass the engine up the hill to the person 
behind him. Then the first person on team 
two will have a turn ... and ~inally the first 
person on team three~ However, if someone 
says a word incorrectly, be cannot pass the 
engine. After the other two teams have had 
their turns be may try again and then pass 
the engine to the next person. The first 
team to pass the engine all the way up one 
row and down the next row wins the game. (If the children have difficulty thinking 
of words they may use push and shove. 
Supplementary activity:-- Jane Norton, "The Fireman," The 
Sunflower SoE! Book, The Jobii""'D'ay 
Company, New ork, 1956. p. 10. 
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Procedure for (H): 
Materials: Draw the outline of a fire truck on the 
chalkboard. 
Teacher: (Read the story to the children.) What do 
do you see on the board? 
Child: There is an outline of a truck. 
Teacher: Which truck do you suppose it is? 
. . 
Child: It's the truck in the story. 
Teacher: When it is finished 1t will look just like 
the one in the story. Each person is going 
to add something to the truek to complete 
it. Before we . start we will talk about a 
certain letter. We have already discussed 
this letter. It is the first one you hear i 
hot, help, and hurry. What is the letter? 
Child: (H) • 
Teacher: Who remembers what sound this letter makes? 
Child: (H). (This represents the sound indicated 
by the child.) 
Teacher: Repeat these words after me. 
Children: House, hat, hot, have, hit. 
Teacher: What words do you know beginning with (H)? (Wait for response.) We are going to put 
each piece of equipment in its proper place 
on this fire engine. When you are called 
on you must name two words that begin with (H) and tell what you are going to draw. 
When you finish drawing, ask the class to 
repeat your two words. Who would like to be 
first? Ernest? 
Child: Happen, horse. I am going to draw the ___ la.dder 
a1ong the side of the truck. (Proceed.) 
What were my two words? 
Children: Happen, horse. 
---
Childt Yes, they were happen and horse. 
Teacher: Now you may choose someone to draw the next 
thing. (Proceed as indicated until the fire 
engine is complete.) 
i9 
<I 
Variation:-- The outline of the fire truck could be drawn in 
drawn in black or brown crayon on a large sheet 
of brown paper~ Then the children could use the 
appropriate colored crayon for the equipment. 
5f 
--·-----------··--,=lF-=-·=-=-=-=·=·---
Evaluation: 
ocial studies: 1. iby should equipment be ready at all 
times? 
Speech: 
2. What pieces of equipment are carried 
by a fire truck? 
1. How is the (SH) sound made? 
2. Can I use the {SH) (B) sound correct-
ly in words and sentences? 
Boston University 
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FIRE DEPARTMENT 
I ObJective,!: 
~S-oMc~1a_l_.s_t_u_d~i-e~s:-- To show how the fire department _ in a 
rural area can organize quickly. 
Speech: 
Materials:--
Procedure a 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
To reinforce the correct pronunciation 
of the (T) sound in words. 
Rebecca K. Sprinkle, Jo~ the Fireman, Rand 
McNally and co., Chioag~954. This tells a 
story emphasizing the fact that people in a small 
town are businessmen and firemen. 
(Read the story to the children.) Why 
doesn't this town have regular firemen 
all the time? 
There isn't enough money to paY. firemen ! 
to wait for fires all the time. , 
Why don't the men put their things away 
neatly before they go to help put the 
fire out? 
... 
The building would burn to the ground. 
Who helped in this story? 
The butcher, the filling-station man, 
the baker, the cobbler, and the hard-
ware-store man helped. 
We will come back to these men in a 
minute. But first we will talk about . 
an easy sound we have already learned. 
It is (T). What does (T) say in words? ! 
(T) • 
Children: 
Everyone make the (T) sound together. 
(T), (T), (TI, (T), (T)• 
Teacher~ What words do you know that begin with (T)? (Wait for response.) Each row 
across the room is going to have a 
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Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teachers: 
Child: 
Teacher: 
Child: 
Teacher: 
particular job to do in this country 
town. The first row across will be the 
butchers.. Show what the butchers do al 
day .long. (Wait a minute while they 
pantomime.) What job did the butcher 
do when the fire alarm was sounded? 
He unfastened the hose from the truek. 
All the butchers show how they would do 
that part of the job. (Walt a minute 
while they practice.) The second row 
across will be the filling-station men 
and women. Show what he does regularly (Wait.) What does he do as a fireman? 
He places the ladder against the build-
ing. 
All the f1111ng-stat1on men and women 
do that now. (Walt.) The third row 
across will be the bakers. How do you 
do your job? (Walt.) What does the 
baker do as a fireman? 
He attaches the hose to the hydrant. 
Everyone do so. (Wait~) The four~row 
across will be ... the cobb.lers. Do what 
a cobbler does. (Walt.) What does he 
do during the fire? 
.• . 
He works the hose. 
Do the job just like be did: (Wait : ) 
The fifth row across will be the hard-
ware-store men and women. Show what 
they do. (Wait.) What does he do 
during the fire? 
... 
He climbs through the window. 
Pretend you a~e doing that~ (Walt.·) 
In a minute everyone will do their 
regular jobs. When you hear this bell 
ring, stop~ That is the fire alarm. I 
will point to a certain row. . .. That row 
will be the firemen this time. Before 
they can run to the front of the room 
and be firemen, each must way three 
words that begin with (T). {Proceed as 
directed. After the bell rings, be 
,, 
I 
Evaluation: 
sure everyone has stopped working be~or 
a row ef firemen is chosen. A second 
bell could indicate the fire is over 
and the ~iremen can return to their 
seats until the next fire.) 
Social studies:-- Why must everyone eo-operate in a 
small community? 
Speech: Can I make a good clear (T) sound 
all the timet 
~A · ~~ 
FIRE DEPARTMENT 
O'&Ject1ves: 
Social studies:-- To act out the fireman's routine as a 
method of learning and understanding 
it. 
Speech: 
Materials:--
To practice the (SH) sound correctly 
in words. 
Margaret Wise Brown, and Edith Thacher Hurd, Five 
Little Firemen, Simon and Schuster, New York, 1949. This presents a story about a fire showing 
the various duties and trucks of the fire depart-
ment. 
A small hand bell. 
Print 
Shoe, 
Sliip, 
nash, 
the following words on the chalkboard: 
shou», short, shave, sheet, shall, shell, 
anop, push, wain, fisfi; dish;-wish,IDush, 
orush. Underline the(SH)"'Tn eacn worr. 
I Procedure: -
· Teacher: (Read the story to . the children.·) What was 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
II 
each fireman's job~ I 
The first fireman shouted orders; the second I 
fireman backed the hook and ladder truck to 
the right place; the third one looked for the l 
cook; the fourth one squirted water; and the 
fifth one screwed the hose on the hydrant. 1 
Who were the other people in the story and 
what did they take with them? 
The mother threw all the mirrors out the 
window; the first boy saved his cat; the 
second boy took care of his rabbits; the 
third 11> y took flowers he had picked that .. 
day; the father took his pipe and matches. 
In a minute you will all have a chance to 
be someone in the story~ First look at the 
chalkboard. What letters are underlined in 
each word? 
(SH). 
I 
·55 
I 
II 
II 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Variation: 
Evaluation: 
~ -.: 
Everyone mal~e the ( SH) sound# 
(SH), (SH), (SH) , (SH) . 
Who can read the first word? 
Shoe. 
.. 
Everyone read this word together. 
.. 
Shoe. 
Who can read the second word? (Continue 
in this manner until one pe~son has ~aid 
each word and everyone has repeated 1t.) 
Read all the words together. (Do so . ) Now 
we will choose five people to be firemen 
and six people to be th~ Jones• family and 
their cook. (Do so.) Later we will choose ,, 
eleve~ different people. Will the me~bers 
of the family stand there and pretend .. , to 
1 sleep,. (Indicate an area of the room. ) 1• 
Will the firemen stand here and pretend to_~_ I 
sleep. (Indicate another area of the room. J 
When the fire bell rings, each person in th~l 
family except the cook will run to the boar~ 
point to and say two words and then pretend 1 
to get what you took with you and sit down~ 
After they finish the firemen will do the 
same thing and pretend to put out the fire 1 
and save the cook. (Proceed as indicated. ., 
After they have finished choose eleven new 
people and repeat the action,) 
1 
No words are put on the board; There are_· II 
simple pictures there of the five firemen, IJ 
a mirror , the cat , a rabbit, a flower and I· 
a pipe, Each child _would point to the 
drawing that concerned his part and say two 
(SH) words he knows . 
Social studies: 1. What was the story about? 
Speech: 
... 
2. What equipment did the firemen use? 
Do I make a clear (SH) sound all the 
time? 
I 
I 
II 
·I 
I 
I 
!I 
I 
I 
FIREMAN'S EQUIPMENT 
.. . ObJectives: 
SOcial studies: 1. To learn the various pieces of 
equipment used at a fire. 
Speech: 
2. To learn how this equ~:pment is used 
To practice the (C) (L,R) sound in 
relation to fire equipment. 
Materials:-- Benjamin Brewster, The First Book of .Firemen, :. 
Franklin Watts, Inc., New York, 1951. 
c. B. Colby, Smoke Eaters, Coward McCann Inc., 
New York, 1954. . 
Naomi Buckheimer, Let's Take a Trip to The Fire 
House, G. P. Putnam's Sons, Dew York, 195~. 
These books define the various trucks, equipment 
and duties of the fire department. They include 
illustrations of most of the things. 
Mount pictures of the following pieces of equiP-
ment on construction papers ax, ladder, steering 
wheel, hose, bell, net. 
The teacher should have a chart similar to the on 
shown indicating the name of the picture, and the 
suggested word for each sound. -
('C) (L) (R) 
ax cut pull door, roof 
ladder climb climb raise 
wheel creak wheel turn 
hose caught left rush,right,wat 
bell clang clang ring 
net catch me leap here 
Procedure i~ 
Teac er:-- These books are placed on the library table 
for a few ~ys so all children are 
r 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
familiar with the contents before the lesson 
is taught.) The firemen must have pieces 
of equipment to help them put out fires. Wh ,1 
can name something he saw in one of these 1~ 
three books? (Have children name various ~. 
pieces of equipme~t and explain their fUnctio .) 
Here are pictures_,.of six pieces of equipment. ,! 
(Hold up th~ bell,) What is this? 
1
1 
II 
.. 
It ' s a bell. 
What noise can a bell make? 
-·· Clang, ting-a- ling, ring, brrring. 
(When the word containing the sound in ques-
tion is mentioned, print it on the chalk~ 
board. Continue holding up each picture , 
identifying it and the various sounds assoc- j 
iated with it. Print the word containing _th 
special sound on the board as it is named . 
After all pieces haye been discussed review 1 
the words on the board and their associated 
11 
pieces of equi pment.) Look at all the words 
on the board. They all contain a special 
letter we have learned. Who knows what that J 
letter is? j 
(C) (L,R). .i 
Who can_:_say the so':llld that :etter makes? ,1 
C-c-c-c. (L-1-1-1, R-r- r-r.) 
Who can say one of the words on the board ill 
that starts with that letter-? (Point to the 
word the child indicates . Let various I 
children_point to . and say a word making a 
good (C) .. (L, R) sound. Everyone say the word 
together. (Do so.) Who remembers what says 
clang (clang, ring)? 
.. . 
The bell says clang. (clang, ring)_ 
Who remembers w~at says _cut? _(pull , door) 
" The ax says cut. (pul l, door.) 
Which piece of equipment says climb? (climb 
raise) 
. - • - ·J 
The ladder says climb. (climb, raise.) 
Teacher: 
Child: 
Teacher: 
Variation: 
What says catch me? (leap, here) 
The net says catch me.· (leap, here) 
Who would like to be the ladder?. (Allow 
that person to hold the picture. Give ... out 
all the pictures to different childrelt.') 
Let's see if eaeh piece of equipment remembe 
what he should say~ (Ask each piece of 
equipment what he says.). I will tell you a 
story about the fireman. When you hear your 
piece of equipment mentioned make the sound 
you practiced. (In the following story the 
asterisk (*) indicates where the children 
should make the appropriate sound.) The _ 
bell * tells the people the engine is coming. 
The driver turns the wheel * to go around a 
sharp corner. When they set to the fire, on 
person picks up a ladder *• Another man uses 
his ax *• And still other firemen hold a ne 
* to save people who are in the building. 
Finally the hose * pours enough water on the 
fire to put it out. Then the firemen put 
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away the hose *, the net *, the ax *, and the 
ladder *• The driver turns the wheel * and e 
bell * rings slowly as they go back to the 
station to wait for another fire. That was 
very good. Now give your piece of equipment 
to your neighbor and we will help the fire-
men once more. 
Each row could be a different piece of 
equipment. 
The children could take turns being teacher 
and thinking of their own stories. 
Supplementary activity:-- Thaddeus P~ Giddings, Will Earhart, 
Ralph L. Baldwin, Elbridge w. Newto 
"The Policeman,• Introductor _ Music 
Ginn and Co~, Boston, 92 , p. • 
E~aluation: 
soo!al studies: 1. What kinds of equipment do the 
firemen use? 
2. How are these things ~sed? 
Alternative Speech: 
1. Could the children identify the (C) (L,R) sound? 
2. Did they use the (C) (L,R} sound 
eorrectl and automaticall ? 
II 
II 
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3. Did they notice if someone made 
the sound incorrectly? 
========~============================;==-=---==----~========-=~==--===9F~~=-~==-~·-
FIREMAN'S EQUIPMENT 
Ob.1eetives: 
Social studies: To continue recogn1tion of the various 
kinds of equipment. · 
Speech: To practice the (S) sound in words~-
Materials:-- Mary Geisler Phillips and Mabel O'Donnell, "At 
the Fire Station,• The New ~thi~ Can HaEeen 
Row Peterson co., New York,ie ~e firemen 
show ~ David the various kinds of equipment in 
the station. 
Procedure: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Mount pictures of the following items on construe 
tion paper: station, siren, boots, hats, coats, 
trucks, streteher.s, masks. Stand these pictures 
in the chalktray~ 
(If a number of copies of the book are avail-
able, let the children read the story to-
gether orally. Otherwise, read the story to 
them.) We are going to see how many pieces 
of fire equipment you can remember. {Hold 
op or point to one picture at a time begtnni 
with the mask.) 
Who remembers what this is? 
. . 
It is a mask. 
When does the fireman use it? 
He wears it to go into a smoke-filled build-
ing so the smoke will not bother him.· 
What is this button on the floor for? 
.. 
That is the siren. 
When is it used and why? 
The fireman eets the siren ringing when he is 
in a hurry to get to the fire.· It warns all 
automobiles to pull to one side of the road. 
What is this building called? 
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Child: 
Teacher: 
Child: 
Teacher: 
The Fire Station. 
Why do the ~ire men wear these hats, coats, 
and boots? 
They wear them so that they won't get wet 
~rom the ~ire hose. 
What is this used ~or? (Stretcher) 
Child: The fireman used that if someone has been 
injured in order to carry them to safety. 
Teacher: What are these? 
Child: Those are fire trucks. 
Teacher: Who can name all the pictures? (Let several 
children have a turn to name the pictures • .) 
Let's all say the names together. (DO so.) 
Now I am going to put these pictures in 
two groups. (Put boots, hats, coats, trucks 
and masks toward one side. Put station, sire 
and stretcher to the other side. Point to 
the station group.) These names all begin 
with the same sound. What is it? 
Children: (S). 
Teacher: Do you know any words that begin like statio 
~et them name some). (Point to the 'boots• 
group. These words all end with the same 
sound. What is it? 
Children: (S). 
Teachera Do you know any words that end with this 
sound? (Let them name some.} I want to see 
who can think quickly. Who can pick up a 
picture from either group, name it, and then 
name another word that either starts or ends 
with the (S) sound depending on which group 
you chose? ~t someone do so.) Now everyone 
name that picture and the new word. Who 
would like a turn now? (Continue taking 
turns making sure that everyone repeats the 
two words correctly. Thereforeithe entire 
group would be participating al the time. 
Variation: The person at the ~ront of the room could ask 
someone to make up a sentence using Dhe new 
word. 
J 
Supplementary activity:-- Margaret Wise Brown, Five Little 
Firemen, Simon and Schuster, New 
York, 1949, last page. 
Evaluation: 
Socia! studies: 
Speech: 
Did the children recall the uses of th 
articles used? 
1. Did they make a good {S) sound? 
2. Were they able to think of words 
and use them correctly and clearly~ 
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FIRES AT HOME 
ObJectives: 
Social studies: 1. To teach the children how to saYe 
a burning person. 
Speech: 
2. To show children the correct way t 
burn rubbish. 
1. To introduce the correct productio 
of the (H) sound. 
2. To provide practice in using the 
(H) (F) sound. 
j. To use the (B) (F) sound in a game 
situation. 
Materlals:-- Horace Mann Buckley, Margaret L. White, Alice 
B. Adams, Leslie R. Silvernale, "Sara Jane", 
In Town and Countr*, American Book Co., New York, 1942. A doll Is t rown away to be burned with 
the rubbish. As the fire begins to burn, the 
little girl sees the doll and wants her back. 
Her brother quietly wraps the burning doll in a 
rugg to save her. 
Procedure for (F): 
Materials:-- Cut out enough paper dolls about three 
inches high so everyone will have one. 
Teacher: 
Print one of the following (F) words on eac 
and underline the (F): father, fire, first, 
safe, face, !rone, fall,-fell, f!nish,-find, 
fun. The same word may be repeated on two 
or three dolls. 
A pail or box to serve as the rubbish barrel 
(Read the story to the children. Discuss th 
various things father and the children did 
to burn the rubbish safely. Also discuss 
why a burning object should be saved in the 
manner shown. ) 
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We are going to act out a part of this story. 
we are going to throw Sara Jane 1n the rubbis • 
But don't worry about her because later we 
will save her. Each person will have a doll 
Children: 
Teacher: 
Children: 
Teacher: 
Variation: 
(Hold them up.) When you get your doll see . 
if you can sound out the word print~d on her 
Also see which letter will be the s~ecial o~ 
today • (Pass out the dolls quickly.) Who ... 
does not kn0\11 the word? (Help them quickly . 
What is the special letter today? 
(F) • 
_ ... 
Make th~ (F) sound together . 
• • J 
F-f-f- f, 
Be very careful how you pro11~unce the (F) II 
sound when you are aalled.on. We are going 
to place the dolls in the .. rubbish barrel . 
that is here on the table •. Will the first I 
row please come to the front of the room? 1 
Say your word. good and.:. loud, Everyone will. l 
say the word after you_. Then put Sara Jane .. 
in the barr el. Be careful of the (F) sound. (After each person in the_: first ro~ has bad 
turn, call the other rows , one at a time~) 
Now we are going to save Sara Jane. 11/ill t 
third row come to the front of the room? 
Take a -doll from the rubbish and say the wo 
on her. Everyone will say the word after 
you. Then you may take her to your seat an 
pretend to wrap her in a rug to put out the 
flames, 
The person could make up a sentence about 
the word. 
II 
II 
li 
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Procedure for (H): 
Materials: Print the following words on cards two 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
inches by eight inches: House, hurried, help 
hose, home, hat, hurry, hope, hair, happy, 
hands, hold, have, had, how, head, her, hit, 
his, him. 
A pail or box to serve as the rubbish barrel. 
(Read the story to the children.) What two 
things did we learn from this story? 
We learned how to discard rubbish properly 
and how to save a burning person. 
We are going to help father pick up papers 
to place in the rubbish barrel to burn. 
These cards will serve as papers to be dis-
carded. Each card has a word on it. Let us 
see if we know all the words. _Look at the 
words carefully as we say them. Repeat them 
after me. (Show the card as you say the wo 
for them to repeat.) 
With which letter does each word begin? 
(H) • 
What does the letter (H) sound like if you 
say it alone? 
It sounds as though someone was panting. 
When you say this letter by itself, can you 
bear it? 
No. 
Put the palm of your hand a short ways in 
front of your mouth and say help, house, 
hurt. Can you feel the air against your 
hand? If you can't, raise your hand and 
we will say it together. (Quickly help 
those who are saying the sound incorrectly.) 
Who would like to place these cards face 
down on the table around the rubbish barrel? 
~t someone do so.) Now we are ready to star • 
Who would like to be first to pick up a 
paper, _read the word, and then put it in the 
barrel.· If you do not make the (H) sound j 
correctly, you must put the word back down, 
take your seat and wait for another turn. 
=========*===================================-====================~======= 
Variation: 
Let's see how quickly we can clear the table. (Let the children take turns until all the 
words are in the pall. Then take all the 
words out of the pail.) Now each person wil 
receive two words. When you can say both 
your words stand. Listen carefully as each 
person says the words, because the whole 
class is going to say them after him. (Call 
on the children in turn to say the words.) 
After you say your words you may place them 
in the barrel. 
--All could say the words together. 
The children could make up sentences for the 
words they received. 
Supplementary activity:-- Lilla Belle Pitts, Marabelle Glenn, 
LorrainE. Watters, wThe Fireman," 
Sinfing on Our Wat' Ginn and co., Bos on, 1949, p. 7. 
Evaluation: 
Social studies: 
Speech: 
1. How do you save a burning person? 
2. What is the correct way tG burn 
rubbishi 
Can I use the (H) (F) sound correctly 
and easily at all times? 
67. 
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FIRES AT HOME 
Objectives: 
Soc ial studies: 1. What should someone do if a fire 
starts at home and their is no 
help available~ 
2. What articles in the home would be 
useful? 
Alternative Speech: 
-r. To learn to articulate the (T) 
sound correctly? 
2. To practice the (T) (S} sound in 
the initial, medial, and final 
positions in words. 
3. To practice the .{W) sound in the 
initial position. 
Materials:-- Horace Mann Buckley, Margaret L. White, Alice 
B. Adams, and Leslie a. Silvernale, "The Little 
House on the Prairie," Unit II, Here and There, 
American Book Co., New York, 1938. A little 
Indian girl, her baby sister, mother, and father, 
live on the prairie. Father has gone hunting 
when the dry chimney catches on fire. The girl 
saves the baby and helps her mother put out the 
fire. 
Procedure for (T): 
Materials:-- Use cards three inches by twelve inches and 
print one of the following phrases on each 
card: Underline the (T): 
to cut the hay 
stack-the hay 
for the winter 
sat quietly-
the top of the house 
pick-up the sticks 
the fire is hot 
to put it out -
Just Tn ~1me­
the~ittie babby 
beat tne fire 
Teacher: (Read the story to the children. Present 
each phrase as follows and pin it to the 
bulletin board.) This phrase says, •to cut 
the hay. • Where did ·,you. hear this in the 
story? 
Child: Father had to cut the hay and store it in 
the barn. 
Teacher: Who can show us how to cut the hay? (Choose 
someone.) Let's all cut the hay together. 
roo so.) Say the phrase with me~ 
Children: To cut the hay. 
Teacher: Which letter is underlined? 
Child: (T). 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
. .. 
This phrase says 'stack the bay.' How do 
you stack hay? 
You pile it up and tie it together. 
Say the phrase with me. 
Stack the bay. 
Which letter is underlined? 
(T). 
The next phrase is 'f0r the winter.• Why 
did they keep the hay for the winter? 
Their animals had to have something to eat 
during the winter. 
Say the phrase with me. 
For the winter. 
Which letter is underlined? 
(T) • 
Say all the words with (T) underlined as they 
are pointed to. 
To, cut, stack, winter.-
How do you make the (T) sound? 
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Child: 
meaeher: 
Children: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Variation: 
The tip of the tongue touc.hes the roof' or the 
mouth lightly and quickly. 
Make the {T) sound together• It almost 
sounds like a clock ticking. 
T-t-t-t. 
Say the words together again. 
To, cut, stack, winter. 
{Continue until all the phrases have been 
introduced and the {T) sound emphasized. 
Have various children read the phrases.) 
Now I am going to act out one of the phrases. 
Baise your hand if you know which one. (Pretend to cut the hay.) Tommy, do you know 
the one? 
¥es. To cut the hay. 
Good. Now it is your turn to act out a 
phrase. (The children take turns acting out 
the phrases and giving responses. If an 
incorrect answer is given, the •actor• re-
peats the action. If the group cannot guess 
after two or three attempts, the •actor• re-
veals his phrase and chooses a new actor. 
If the (T) sound is used incorrectly, the 
actor counts it as a wrong answer. The 
lesson is teacher-directed throughout as it 
is the initial lesson on this letter.) 
After the children are familar with the phras 
es they can be taken down. One,.child is 
called to the front of the room. The teacher !! 
hands him a phrase, which the other children 
do not see. The child will act out the 
phrase and the others must .. guesa which one 
is indicated by the action. Before the child_ 
sits, he must say the (T) words in his phrase 
¥0 
Procedure for (W): 
Materials: cut out as many paper chairs two inches high 
as there are children in the room. Print the 
letter (W) on each chair. 
Teacher: 
Child: 
Teacher: 
. Child: 
Teachers 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
(Read the story to the children.) What steps 
were taken when the fire was discovered? 
The chair was pulled away from the fire. The 
baby was taken out of the bouse. The fire 
was beaten out with sticks. 
We are going to help the 11 ttle indian girl ·· 
pull the chair carefully away from the fire-
place. However we are going to use a cer-
tain sound to do so. These are some of the 
words you may use. Listen carefully and 
raise your hand if you know the first letter 
in these words: woods, winter, weather worry 
Who knows the letter? 
(W) • 
Yes. Repeat the words after me: wind, wood, 
want, water, went, will, wish. Can you hear 
the (W) sound in each word? 
Yes. 
What happens to your lips when you make the 
(W) sound? 
.... 
They become round. 
Put your wrist in front of your mouth like 
this. (Hold your wrist about one inch from 
your mouth.) Now repeat these words. 
Weather, wind, worry. 
Can you feel anything against your wrist? 
Yes. I can feel a small puff or air. 
Do you know any words that begin with the (W) sound? (Wait for answers.) If : you can 
say a wor~ that begins with the (W) sound 
correctly, you will have helped the little 
girl pull the chair away from the fireplace. 
Then you may have one of these (W) chairs. 
(Hold them up.) After you say your word 
everyone will repeat it, so we will all help 
move the chair. (Let them take turns saying 
71' 
l 3 
Variation: 
a word, have the class repeat it to insure 
attention, and then present a chair to the 
child.) 
The child could make up a sentence using a 
~ W) word. 
The elass could be divided into four or five 
teams to see who could receive the most 
chairs. 
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Procedure for (s·): 
Materials:-- Make a chimney fifteen inches high and 
twelve inches wide from a piece of large 
brown paper. Mark lines for the bricks 
Teacher: 
Children: 
Teacher: 
four inches wide and three inches high. .. 
The chimney will have fifteen bricks in all• 
Pin the chimney to the bulletin board. Cut 
fifteen cards of the same dimensions from 
red construction paper. Print one of the 
following words on each card: Stack, grass, 
horses, sun, house, fireplace, song, stopped 
sticks, sparks, struck, smoke, across, slid-
ing, steam. 
{Read the story to the children.) We are 
going to help the man rebuild the chimney 
with words. Listen to the words we are 
going to use and repeat them after me. They 
all have a special sound. {Show each card, 
say the word, and have the childr en repeat 
it.·) What is the sound we are looking for? 
{S) • 
If you can say one of the (S) words using 
the sound correctly, you may place the brick 
on the chimney to help build it. (Give each 
obild the opportunity to say the word and 
pin the brick to the brown paper chimney 
starting at the bottom. The class repeats 
the word after it has been pinned up. In-
terest should be motivated so that the 
chimney can be rebuilt several times. allow-
ing many children to work with the (S) •ords 
alone. 
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Evaluation: 
Social studies: 
Speech: 
1. How could you help at home? 
2. What is the most important thing to 
remember? 
). How was this little girl wise? 
1. Can I make the (T) (W,S) sound 
correctly by itself? 
2. Can I use this sound correctly in 
words and sentences? 
PROCEDURE IN CASE OF FIRE 
Objectives: 
Social studies: 1. To show how to get off a burning 
vehicle quickly and safely. 
Speech: 
2. To stress the importance of_turn-
ing in an alarm immediately. 
1. To practice the (S) sound through 
imitation. 
-· 
2. To practice the (S) sound in words 
and sentences. 
Materials: __ Horance Mann Buckley, Margaret L. White, Alice 
B. Aciams, a.nd Leslie H. Silvernale, "Call the 
Firemen at Once," Unit II, Here and Ther e, 
American Book co., New York, 1938. A street --
car catches on fire. The people get out imme_ 
diately and do not turn in an alarmi The short 
story is followed by a list of important things 
to do in case of a fire. 
Procedure: 
•reacher: 
The following words ar e listed on the board in 
a column or are printed on cards two inches by 
eight inchesa streetcar, smoke, stood, side_ 
walk, stop, siren, stay, slowly, safely, seven, 
soon, stand. · 
(Read the story and rules for context.) Now 
you are going t o be the people on the street 
ear. In order to get out of the burning car, 
you must say one of the words listed on the 
chalkboard and use 1t 1n a sentence. Which 
letter does each word start with? 
Children: (S). 
Teacher: 
Child: 
Teacher: 
What sound did we say that letter made? 
Say each word after me being careful to make 
a good (S). (After each word is said, let 
someone make up a sentence about it to make 
sure it is understood.) 
Who would like to be first to step safely 
from the burning car? Tommy? 
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Child: 
Teacher: 
Variation: 
Evaluation: 
I will stand on the sidewalk. 
Good. You may stand beside me and listen to 
see if anyone says a word wrong. (Continue 
exercise until all members of the group have 
stepped safely from the car.) 
The whole procedure may be repeated with 
each child er.$sing the word he has used 
correctly. 
If the words are placed on flash cards, the 
driver may give each child a transfer when 
he enters the car. When the child leaves th 
car, he presents his transfer and says the 
word. 
Social studies: 1. How should I leave a burning bus o 
street oar? 
Speech: 
2. What is the first thing I should d 
when I see a fire? 
). What rules must I remember? 
1. Can I make a good (S) sound alone? 
2. Can I say words containing the (S) 
sound correctly? 
3. Can I use an (S) word in a senteno 
correctly and easily? 
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FIRES AT HOME 
Objectives: 
Social studies: 1. To encourage quick, but careful 
thinking when a fire breaks out at 
home. 
2. To show various things in the house 
that can be used to put out a fire. 
Alternative speech: 
• To give further practice on the 
correct articulation of the (S) (R, W) sound. 
To increase naturalness in the 
correct production of the (S) (R,W) 
sound. 
Materials: __ Horace Mann Buckley, Margaret L. White, Alice B. 
Adams, Leslie R. Sllvernale, "The Stork's Nest," 
Unit II, Here and There, American Book co., 1938~ 
The storks come to build their nests in chimneys. 
It is a great honor to have a stork reost in one' 
chimney. A little boy and girl .are very proud 
when a stork chooses their home. Their pride 
changes to dismay when a fire breaks out. The 
children work quickly and bravely to put out the 
fire. 
Procedure for (S): 
Materials: Put the following words on the chalkboard 
underlining the (S}: spring, stopped, liste 
storks, nests, housetops, sticXs, smoke, -
Teacher: 
!tay,-!et,-!cream.- - - -
Nine by twelve inch manilla drawing paper, 
scissors, crayons. 
Read the story to the children. (Wait for 
responses to the following questions.) Were 
the children helpful? How did they think 
quickly? Who did they help? We are gcdng 
to help the stork go back to his nest after 
bhe fire . is out. You will find out how in 
a minute. Firs.t let us look at the words on 
the chalkboard. As each word is read someon 
may tell us how it was used in the story. 
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Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
I Variation: 
~roceed.) Which letter 1s underlined in each 
word{ 
(S) • 
Yes. The sound we are goi~ to be careful 
to say exactly right is (S). Make the (S) 
sound together. 
Now say all the (S) words together. (DO so.) 
We are each going to make a stork like the 
one we heard about in the story. What does 
a stork look like? 
He is white. He has wide wings, a long bill, 
and long legs. (Show the one pictured in the 
book.) 
After you make a stork print one or the words 
you see on the board very plainly on your 
stork. You have five minutes to make your 
stork and cut him out, so work quickly, but 
carefully. Take out your cray.ons and begin 
as soon as you get your paper. (Pass out 
paper and scissors and proceed.) Put your 
name on the back of the stork. Now you can 
help your stork back to his nest on the table,·; 
by correctly saying the word on his back. j (Take turns letting the children say the word 
and put their storks on the table. If someon~ 
says the word wrong, have him repeat the word 
after the teacher two or three times.) 
You did very well. Now each of you will re_ 
eeive someone else's stork. See if you can 
say the word on the new stork when it is 
your turn. Then you may put that stork on 
the table. 
The procedure can be repeated using the words 
in sentences. 
===-- - -·- -"'=========== 
Procedure for (R): 
Materials: Draw the sides of as many ladders on the 
board as there are rows or groups of child_ 
ren. For instance, if there were six rows 
of children in the room, the sides of six 
ladders would be drawn. The rungs will be 
filled in later. 
Teacher: (Read the story to the children. Wait for 
responses to the following questions.) 
How were the children helpful? How did they 
think quickly? What did they do? We are 
going to help .the children use the ladders. 
We have not talked about the sound we are 
going to use. You can hear this sound at 
the beginning of these words. Repeat them 
after me. 
Children: · Roof, run, ready. 
Teacher: . You hear that sound in the middle of these 
words. Repeat them after me. 
Children: Storks, circle, arms, burned. 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
And you hear the same sound at the end of 
these words. Repeat them. 
Hear, fire, water. 
Who knows the sound? 
(R). 
Say these words after me. 
Run, roof, rubber, race. 
... 
Make the (R) sound by itself. 
R;;;:r_r_r_r. 
What does it sound like? 
It sounds like a dog growling. 
Make the (R) sound together again. 
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Teacher: Do you know any words that begin with (R)? (Wait for response.) As you can see the 
sides of six ladders are drawn on the board. 
Each row will be a team. The first person 
in each row will have a turn to say a word 
he knows that begins with (R). If he says 
the word correctly he may draw a rung on 
his team's ladder. If .he says it incorrectly 
he may not draw a rung. Then each person in 
the second row across will have a turn. When 
everyone has had a turn we will see which 
team has won by counting the rungs on the 
ladders. (Proceed.) 
Variation: The exercise may be repeated thinking o~ 
words that have (R} in the middle~ as in 
burning, or at the end as in hear. 
Th:y eould make up sentences usi:g the words, ! 
--Supplementary activity: Theresa Armitage, Peter w. Dykema, 
and Gladys Pitcher, "The Fireman," 
Our Songs, c.c. Birchard and Co., 
(No !ear). 
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Procedure ~or (W): 
I 
Materials: Have enough drinking straws so each child 
may have one. 
Teacher: 
II 
Child: 
II 
Teacher: 
Child: 
I Teacher: 
,I 
Child: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Children: 
(Bead the story to the children.) 
What did the storks do a~ter they chose a 
chimney? 
They built a nest. 
What did they use to make the nest? 
They used straw. 
We are going to help the storks ~ind straws 
to build their nests and we are going to ... 
put the straws in a neat pile on my desk. 
Where are the straws we are going to use? 
.... 
They are on the big table. 
--
Good. You used your eyes very well. Be~ore 
we touch the straws let's see how many can 
use their ears as well as Tommy used his 
eyes. We are going to talk about a special 
sound we have already learned. Listen to 
these three words. When you know what 
sound they start with, stand. Wagon, _.wings, 
waiting. Almost everyone is standing. What 
is the sound? 
(W) • 
Who knows a word that starts like wagon? (Let several children name words. Be sure 
they use the (W) sound correctly.) Say these 
words a~ter me. 
Wagon, wings, wet, waitint1 wonder, walked, 
wish. 
This ts how you will help the stork. 
You will come to the table and pick up 
a straw to show the class. All the children 
will say to you, •Where was that straw when 
you ~ound it?' Let's all say it once. 
Where was that straw when you ~ound it? 
.s:r 
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You must think of a sentence telling where 
you found it. But it must have a (W) word 
in it. For instance, (pick up a straw) what 
are you going to ask me? 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Variation: 
Where was that straw when you found it? 
It was in the woods. What (W} words did 
you near? 
Was, woods. 
Now this straw can be placed on my desk. 
Who would like to be first? (Let them take 
turns always having the class ask the 
question.) 
Each child could keep the straw instead of 
placing it on the desk. 
For drill on (W) words out of context each 
child might think of and say five words that 
begin with (W). 
Evaluation: 
Sociil studies: How can a child help put out fires? 
Alternative speech: 
an the children use the (S) (R,W) sound 
correctly in all positions in isolation, 
words, and context? 
2. MAILMAN 
MAILMAN'S JOB 
Objectives: 
Social studies: To show what the driver of the mail 
truck does. 
Speech: 
Materials: 
1. To introduce the (G) sound to the 
children. 
2. To pronounce the {G) sound correct_ 
ly in isolation and words. j 
Helen Corbett, et al., A Manual for Teaching 
Consonants and Vowels in ee an ea , 
Unpublished Master's Thesis, Boston n versity, 
1953, p. 106. "Fill the Wagon" is a game. 
Words beginning with a specified sound must be 
named before they can be placed in a wagon. 
Print the following words in groups of four at 
intervals on the chalkboard: go, gone, gree, gra 
1 
gas, girl, goat, goes, get, got, going, gate, 
guess, giv, gave, game. Draw the outline of a 
mailbox around each set of words. 
Procedure: 
•reacher: Who can name some of the jobs connected with 
the post .. offloe? 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Childs 
The post_office department collects mail, 
delivers it, sorts and concells it and puts 
it in pouches. Then it sends the mall to 
the correct destinations. 
What does the man who drives the truck do? 
He goes to the various mailboxes, picks up 
the mail, and brings it to the post_office. 
That is the job all of you are going to do. 
Did anyone notice what was on the chalkboard 
There are words with mailboxes drawn around 
them. 
What is the same about all the words? 
They all begin with the letter {G). 
S5 
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Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
I variation: 
Evaluation: 
What sound does the letter (G) make in these 
words? 
(G) as in girl. 
Repeat these words after me. 
Go, gallop, goat, great, grape. 
Where is the (G) sound made? 
It is made in the throat. 
Someone is going to be the driver of a mall_ 
truck. He will drive his truck to any 
mailbox, point to and say each word in the 
mailbox~ pretend to put the words or letters 
in his truck, and drive back to his seat. 
Who would like to be first? (Proceed, 
choosing a new driver for each mailbox. I 
After several children have had a turn doing 
the activity, the exercise can be changed a · 
little for variety. _The driver can point 
to and say his .words. The class must repeat 
them after him.) 
The driver may choose a different person 
to make up a sentence for each word in 
his mailbox. 
II Socfal studies: What is the job of the driver of the mall truck? 
i' Speech: 1. How do I make the (G) sound? 
2. Can I make the (G) sound correctly in 
words and sentences? 
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MAILMAN 
Objectives; 
Social studies: 1. To show how a mailman goes along 
his route. 
Speech: 
2. To show how the pouches are used. 
1. To introduce the (R) (W) (L,C,F) 
soun~ to the children. 
2. To pronounce the (R) (W) (L,C,F) 
sounds in isolation. 
3. To use the (R) (W) . (L,C,F) sounds 
correctly in words. 
Materials: Warren G. Schloat, Adventures of a Letter, 
Charles Scribner's Sons, New York, 1949. 
This shows photographs portraying the Los Angeles 
Post Office at work. The various departments 
are shown in relation to the steps pertinent to 
the mailing system. Most of the pictures are 
large enough for the entire class to see. 
Leave this book on the library table for the 
children to look at. 
Procedure for (R): 
i'eacner! (Show the class page 6, which is an aerial . 
view of the apartment houses in Los Angeles~) 
What are these large buildings called? 
Child: Apartment houses. 
Teacher: Does just one family live in each one? 
Child: No, many families live there. 
Teacher: Does the mailman deliver the mall there? 
Child: Yes. 
Teacher: Does he have to climb up to each floor or 
does he do something else? 
Child: All the mailboxes are in a certain place on 
the same floor. He puts .each person's mail 
in the correct box there. 
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Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
We are going to deliver packages to these 
houses. Everything we will deliver will 
begin with the same letter. Listen to these 
words and see if you can guess the special 
letter. I am going to deliver to this 
apartment house (Point to one of the houses 
on this page.) rubbers, a rooster, and a 
rabbit. What am I going to deliver? 
.. 
Rubbers, a rooster, and a rabbit. 
Who knows the special letter? 
(R) • 
Who can name three words that begin with (R)? 
Run, ride, rope. 
Everyone say these words with him. 
Run, ride, rope. 
How do you make the (R) sound? 
You sort of growl like a dog. 
... 
Let's all make the (R) sound _together. 
R r-r-r-r. 
The first three rows make the (R) sound as 
they pretend to take some letters out of 
the. mailbag. 
.. 
R-r-r-r-r. 
The last three rows make the (R) sound as 
they pretend to put the letters in the 
mailboxes. 
R-r-r-r-r. 
Who would like to do one of these two things 
alone? (Let several children try one at a 
time.) Say tllese words after me. 
Run, rabbit, ride, real, reach, rain, roll. 
Put your head on your desk. Think of three 
things you could deliver to one of these 
houses that begin with the (R} sound. When 
ou have tho ht of three th!ngs, put your 
Variation: 
head up but don't tell anyone your three 
things. (Wait a minute until most o~ the 
class has thought of something.) When you 
are called on, point to whichever house you 
wish and say, 'I am delivering _ , , 
and .. , (name your three things.) to this 
house£ Then say to someone in the elass, 
'What did I deliver?' You may call on 
someone to tell what you delivered and then 
sit down. (It might be wise to print the _ 
three sentences on the board for reference& 
I am delivering _____ , 
the houses. 
, and 
--- ---
to 
What did I deliver? 
You delivered , , and •. 
--- --- ---
\Proceed as 1ndicatedt} -
If the teacher thinks the children cannot 
remember three items, limit it to two or 
even one. 
This lesson may be used for any designated 
letter. 
Supplementary activity: 
Theresa Armitage! Peter w. Dykema, Gladys 
Pitcher (Editors), "When the Postman Comes," 
Our Songs., c. c. Birchard and Company, (No 
Year), p. 43. 
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Procedure for (W}: 
Materials: 'l'wo large paper bags to represent mail 
pouches thumbtaeked to the chalkboard if 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
it is wood. Print the word •west' on one _. 
bag and 'Out of the country• on the other. 
Envelopes representing letters. Each 
envelope has one of the following words 
printed on it: wagon, roll, want, robin, 
were, ran, we, run, wish, rush, will, rat, 
way, rake, water, rise, wall, rooster, well, 
round, wigme, which, wake, red, wonderful. 
Put all the envelopes 1n a third bag. 
(Turn to page 27 and show pictures to t he 
entire class.) What do you see in these 
pictures? 
There are rows of bags. The mailman is 
tossing letters into them. 
These letters have already be~n cancelled 
by a machine so no one may re_use the stampe 
Now they must be put into these large pouch_ 
es to be sent all over the world. Some 
pouches go to different parts of the United 
States. Some go to other countries. (The 
teacher can elaborate on this point as much 
as she feels is necessary.) The mail clerk 
sorts the letters into the correct bag~ We __ 
have many letters in this bag to sort today. 
Every envelope has a word on it. Some words 
begin with a special letter and some do not. 
Listen to these words that begin with the 
special letter. When you know the letter, 
stand. Work, want, window. What is the 
letter class? 
(W} • 
Say the words after me. 
Work, want, window. 
How do you make the (W) sound? 
The lips push out a little and become very 
roUl'ld. 
Repeat these words. 
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Children: 
Teacher: 
--
we, went, wish, want, wagon. 
What words do you know that begin with (W)? (Wait for response.) Each person will have __ .. 
the opportunity to mail one of these letter;. 
Whoever is called on will come to the tront 
of the room, take a letter, and read the word 
on it. If the word begins with (W) the class 
will say, 'Put it in the West bag.'because 
West begins with the special letter. However 
if someone reads a word beginning with any 
other letter, everyone will say, 'Put it in 
the out of country bag,' because we are not 
concerned with other letters today. (Proceed as indicated. The teacher can 
choose each child in turn, they can take 
turns by rows, or t he child who just mailed 
the letter can choose the new one. The 
third way is preferred by the author. At 
the end of the lesson, someone could be 
chosen to take the bags down, tie a stri ng 
around each and pretend to take the bags to a 
truck, plane, boat , or train. 
Supplementary activity: John w •. Beattie, Josephine Wolverton 
Grace v. Wilson, Howard Hinga, 
"Footsteps," The American Singer, 
American BooK company, Boston, 1954, (Second Edition), p. 66. 
II 
Procedure for (L): 
Materials: A clock with hands . that can be moved from __ 
the front rather than by lmobs on the back. 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Make a diagram on the board like the one on 
each mailbox telling what time mail is 
collected. 
Put the following sentences on the chalk_ 
board: 
What time did I mail my letter? __ 
You mailed your letter at o'clock. 
Mail will be collected at --; 
It is assumed the children have been taught 
to tell time. 
Has anyone ever seen a diagram like this 
before? If so, where? 
I saw one at the mailbox at the corner of 
the street. 
What does this tell? 
It tells what time the mail true~ comes by 
and picks up the mail_in that box to bring 
it to the post_offiee. 
We are practicing the (L) sound today ·~ Look 
at the question on the board. (Point to it.) 
Who can read it? 
What time did I mail my letter? 
Who can put a line under each (L)? (Do so.) 
Who can read the second sentence? 
I mailed my letter at o'clock~ I 
Who can find the three (L)'s in this sentence! 
and underline them. (Someone do so.) Who 
can read the last sentence? 
The mail will be collected at • • 
---
Who can underline all the (L)'s in that 
sentence? (Let someone do so.) Who can read 
the (L) words in the first sentence. 
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Child: 
Teacher: 
Children: 
li Teacher: 
I Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Mail, letter. 
The first two rows say these words tegether. 
Mail, letter. 
Who can read the (L) words in the second 
sentence? 
Mail, letter, o'clock~ 
--· The next two rows say these words together. 
·-
Mail, letter, o'clock. 
Who can read the (L) words in the last 
sentence? 
Collected, mall, o'clock. 
The last two rows read these words together, 
Collected, mail, o'clock. 
-Everyone read all the (L) words together. 
Mail, letter, mail, letter, o'cloek, eoneote~ 
mail, o'dock. 
Let's all read the sentences together. (Do 
so.) One person will set the clock at any 
time he wishes. Then he will say, (Point to 
question) 'What time did I mail my letter?' 
wboever knows what time the clock says will 
raise his hand. If you are called on you 
will answer, (Point to sentence) 'You maile 
your letter at o'clock.' You name the 
time shown on the clock. Then everyone will 
look at this diagram. (Point to diagram of 
mail schedule.) When you know the next time 
mall will be collected after the letter has 
been mailed, raise your hand. If you are 
called on 'That mall will be collected at 
~---•', whatever the schedule indicates~ 
~roceed as indicated.) 
93 
94' 
==========~================================================ =~~==~~=-=-==*===~==== 
Procednre for (C) ; 
MaterlaJs: Envelopes with one of the following words 
printed on each; come, call, carry, catbh, 
case, coat, cap, ear, came, cross, cut, cover 
clock, corner, count. Use each word on ~our 
envelopes so there will be ~i~ty-six envelope 
in all. 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
A large box, divided into compartments as 
shown in the pictures on pages 7-8, is set 
up against a bulletin board or on a table. 
For this exercise a small card, one inch by 
three inches, is made for each word mentioned 
above and is scotchtaped under each compart-
ment. 
(Show the pictures on pages seven and eight.) 
What do these pictures show? 
The mall clerk is putting the letters in 
slots. 
Does anyone know what this is called? 
It is called sorting. 
This is the mall ~or the city where this 
post-o~fice is located. The clerk puts the 
mail for each route in a special box. The 
special sound we will use today is (C) as in 
come. Repeat these words a~ter me. 
Come, call, coat, can. 
How do you make the (C) sound? 
It is made in the throat as though you were 
going to cough. 
Make the (C) sound with me. 
e-c-c-e-c. 
Do you know any words that .. begln with this 
sound? (Walt ~or response.) We are going 
to use many o~ the (C) words you suggested 
in today•s activity. These letters (Hold up 
the envelopes.) are ready to be sorted .• 
Turn and look at our post-office routes. 
What do you see that is new? 
Variation: 
Child: There is a small card taped under each slot. 
Teacher: Johnny, go and read what each card says 
good and loud. Wait after you read eac 
word and everyone will repeat it after 
you. (Proceed.) Now someone will take 
one of these letters and read the route 
word on it. Be will call on someone 
to put the letter where it belongs. As 
he puts the letter in the slot he will 
repeat the word. Then another letter 
will be chosen from the pile. After 
the first clerk has given out five __ 
letters, a new clerk will be chosen. 
After the letters have been placed in 
the routes, a different person will be 
chosen to read the words in each box 
to see if they are all the same. 
The next day each row is assigned one 
word and a chosen mailman may deliver 
one letter to each person in the row, 
if he can think of a sentence using th 
word. 
The activity may be varied by having 
the person assigned to put the letter 
in the box make up a sentence about th 
word. 
Procedure for (F): 
Materials: Envelopes with one of the following words on 
each: fire, free, from, for, flew, fly, four 
five, fix, fine, fast, far, find, front, face 
friend. Use each word twice. Plaee these 
sorted letters in the compartments. 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
'Variation: 
(Show picture on page thirteen.) What does 
this picture show? 
The mailman is delivering his mail. 
Today some of you are going to be mailmen. 
Your letters will have a special sound on 
them. This sound is at the beginning of 
face, fal~, and forty. Who knows the sound? 
(F) • 
Make the (F) sound with me. 
F-f-f-f-f. 
How do you make that sound? 
The top teeth rest lightly on the lower lip 
and you blow. 
Say these words after me. 
Fancy, forest, fake, found. 
Can you name any words that begin with th1e 
sound? (Wait for response.) These letters 
in the boxes (Point to them;.) each have a 
word containing (F) on them. Whoever is 
mailman will take the letters from his route 
box and bring them to someone's desk. He 
will say the word on one of the letters. 
That letter is yours if you can think of a 
sentence using the word. Then he_will go to 
someone else's desk with a letter. After 
his letters have been delivered, he will _ 
choose another mailman for another route. 
The mailman could also go to the front of 
the room and say the word to the entire 
class. · 
96 
Evaluation: 
Social studies: What have the children learned about 
the mailman? 
1. What does the (R) (W,C,L,F) sound 
say alone? 
2. Can I use the (R) (W,C,L,P) sound 
correctly and easily in words and 
sentencesi 
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POST OFFICE 
Oblectives: 
Socip.l studiem: To learn the denominations o~ the 
stamps commonly used on letters. 
Speech: To practice the (S) sound in words 
and sentences. 
Materials: Stamps: two-cent; three-cent; six-cent; eight-
cnet; thirty-cent. 
A postcard; an envelope; an airmail envelope. 
Tape ~ive pieces o~ unlined chart paper to the 
chalkboard. At the top o~ each sheet print the 
cost o~ one o~ the stamps indicated above. 
Procedure: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
What do you put on an_ envelope when a letter 
is ready to be mailed~ 
The letter must be addressed and stamped. 
These are some o~ the stamps used in mailing 
postcards and letters. These are two-cent 
stamps. {Show them.) They are used when yo -
want to send a postcard. (Show the postcard. 
It costs two cents to send a postcard throug 
the mail. How many two-cent stamps would yo u 
use to mail this postcard? 
You would use one. 
What color is the two-cent stamp? 
It is red. 
When would you use this stamp? 
This is used when you want to send a post-
card~ 
These are three-cent stamps. (Show them.) 
They are used when you want to send a letter 
to someone anywhere in the United States. 
It costs three cents to send_a letter to 
someone in the United States. How many thre r 
cent stamps would you put on the letter? 
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You would need one three-cent stamp. Child: 
Teacher: 
Child: 
Teacher: 
Child : 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
What color is the three-cent stamp? 
It is purple. 
What color is the two-cent stamp? 
It is red. 
Which stamp is red? 
The two-cent s t amp is red. 
Which stamp is purple? 
The three-cent stamp is purple. 
Where do you use the two-cent stamp? 
You use it on a postcard. 
Where do you use the three-cent stamp? 
You use it on a letter. 
This stamp is called an airmail stamp and 
it costs six cents. (Show it.) When do 
you suppose this stamp 1s used? 
It is used when you want the letter to 
travel by mail so it will r each its destina-
tion quickly. 
This stamp is used Just in the United States. 
What color is the air-mail stamp? 
It is red. 
This stamp is 
of' the United 
and is green. 
used? · 
used when a letter is going ou 
States. It costs eight cents 
(Show it.) When is this stam 
It is used when you want to send a letter ou 
of' the United States. 
How much does this stamp cost? 
It costs eight cents. 
What color is it? 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
It is green. 
This stamp is used on very special o6casions 
when a letter must reach its destination as 
quickly as possible. The fastest way to send 
a letter is SPECIAL DELIVERY. This stamp 
costs thirty cents. It is brown. When is it 
used? 
It is used when a letter must reach someone 
as quickly as possible. 
What color is the stamp? 
It is brown. 
How much does this stamp cost? 
It costs thirty cents. : . . 
Let's see how many of these stamps you remem-
ber. (Review the cost, color, and use of 
each stamp.) Look at the chart paper taped 
to the chalkboard. What does it say at the 
top of the first sheet? 
It says, •two-eents.• 
What does it say at the top of the second 
sheet? 
It says, 'three cents.• 
What does it say at the top of the third 
sheet? 
It says, 'six cents.• 
What does it say at the top of the fourth 
sheet? 
It says, 'eight cents.• 
What does it say at the top of the fifth 
sheet? 
It says, 'thirty cents.• 
we are going to practice a letter we have 
already learned. It is (S). What sound does 
the (S} make in words? 
S-s-s-s. 
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Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Variation: 
Evaluation: 
What must you remember not to do when you 
use the (S) sound? 
We must remember not to let the to~e show. 
Repeat this sentence after me. 
Here is a three-cent stamp. 
Where do you hear the (S) sound in that 
sentence? 
The (S) sound is heard in cent and stamp. 
We will take turns making the stamps used 
· in the post-office on the chart paper. When 
it is your turn to make a stamp, make sure 
you make it on the right piece or chart pape 
First you will tell what kind of a letter you 
are going to mail. Next you will tell which 
stamp must be used. Then you will make that 
stamp with your crayon in the right place. 
(Demonstrate.) I will send · an air-mall 
·l01 
letter and I will use a six-cent stamp. 
Quickly make a red stamp on the correct chart 
Who would like to send a letter? (Let the 
children take turns telling the letters they 
will send and the stamps they will use. The . 
let them make the stamps on the correct chart 
One ehild could tell which kind of letter he 
was saying. Someone else would have to name 
the type of stamp used. 
Social studies: What are the various types of stamps 
used and how are they used? 
Speech: Can I make a clear (S) sound in words 
and sentences? 
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POST OFFICE 
Objectives: 
Social studies: To check retention of the cost and use 
of the following stamps: two-cent; 
three-cent; six-cent; eight~cent. 
Speech: 1. To learn the correct articulation 
of the (T) sound. 
2. To produce the (T) sound correctly 
in words. 
Materials: Turn to the word list at the back of the basic 
reader in the clas sroom. Print forty words con-
taining the (T) sound in any position on the 
chalkboard. Underline the (T) in each word. 
Map paper, eight inches by twelve inches and 
scissors. 
This lesson should follow the one explaining 
stamps. 
Procedure: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Who can name one of the stamps we studied? 
We studied about the two-cent stamp. 
What color is it? 
It is red. 
When would you use that stamp? 
It is used to send a postcard. 
What was the next stamp we talked about? 
That was the three-cent stamp. 
What color is it? 
It is purple. 
When is it used. 
It is used to send a letter anywhere in the 
United States. 
... . I .. 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Chlld: 
Teacher a 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
What was the next stamp we talked about? 
- -
That was the six-cent stamp. 
What color is it? 
It is red. 
When is it used? 
It is used when someone wants to send a 
letter by air anywhere in the United States. 
The last stamp we will use today is the 
eight-cent stamp. What color 1s it? 
It is green. 
When is it used? 
It is used when a person wants to mail a 
letter outside the United States. 
We are going to make our own stamps in a 
~ew minutes. First look at the words on 
the chalkboard. We have used these words 
in reading so you will probably remember 
most of them. Which letter is underlined? 
(T). 
Say these words as they are pointed to. 
(Point to five words with (T} in the initial 
position.) What is the same about the words 
we read? 
They all begin with (T). 
Who can point to five words that have (T) 
in the middle o~ the word while the class 
reads them with you? (Let someone do so.) 
Who can point to five words that end with (T) and have the class say them with you? 
(Let someone do so.) How do you make the (T) 
sound? 
The tip of the tongue touches the roof of th 
mouth and jumps down. 
Make the (T) sound together. 
T-t-t-t-t. 
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Teacher: 
Child: 
Teacher: 
Variation: 
What does it sound like? 
It sounds something like a e~ock ticking. 
We are going to be very carefUl how we make 
the (T) sound in these words on the board. 
You will each receive a piece of paper. Make 
five two-cent stamps; five three-cent stamp$; 
five six-cent stamps; and five eight-cent 
stamps. Make them bigger than they ordinari-
ly would be because you are going to print 
one of these (T) words on the back of each 
stamp. You may use any of the (T) words you 
see on the board. Then out out _your stamps. 
(Pass out paper and scissors and proceed. 
Be sure they print the words clearly on the 
back of each stamp.) You are going to sell 
you stamps. Someone will come to the front 
of the room with his stamps and say, 'Who 
would like to buy my two-cent stamps?' He 
will call on someone but before that person 
can have the stamps he must read the five 
words on the back of the stamps. (Proceed as 
indicated.) Be sure everyone has a chance 
to buy some kind of stamp and sell one kind. 
There may be time for everyone to sell all 
their stamps. 
The child selling his stamps could choose a 
certain row to buy them. Everyone in the ro 
would say one word. After they have been 
sold, the stamps could be kept in a box on 
the front desk of the row. 
The stamps could be used by the class for 
other learning activities asro elated with the 
post-office. 
Supplementary activity: Lilla Belle Pitts, Marabelle Glenn, 
Lorrain E. Watters, •The Postman", 
Sinfing on Our way, _Ginn and Company, 
Bos on, 1949, p. 65. 
Evaluation: 
Social studies: 
Speech: 
What are the different kinds of stamps 
used and how are they used? 
Can I make the (T) sound correctly in 
all ways? 
POST OFFICE 
Objectives: 
social studies: To review the general set-up o~ the 
post o~fice. 
Speech: To review the correct pronunciation of 
the (R) sound in words. 
Meter1als: Robert Disraeli, Here Comes the Mail, Little, 
Brown and Company, Boston, 1939, pp. 54-5?. This 
book is too technical for the children to read. 
1
_ 
The pages indicated would be used ~or the picture ~ 
This lesson could be a follow-up o~ a trip to the 
post-of~iee. 
Procedure: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
What do you see when you walk into the work-
ing area of a post-of~iee? 
~rint the names indicated in the answers be-
low on one corner of the chalkboard as they 
are recited.) 
You see the cancelling machine, cases of 
compartments, pouches, clerks, chutes, lette 
packages, and tables. 
We are going to draw this room of the post-
office on the board using a particular sound. 
The sound is the first one you hear in rush, 
roll, rows. Say these words with me. 
Rush, roll, rows. 
What is the sound? 
(R) • 
Who remembers how to make that sound? 
R-r-r-r-r. 
- -
Everyone make the sound of (B) together. 
R-r-r-r-r. 
What words do you know that begin with that 
sound? (Wait for response.) Each person 
' 
Variation: 
will have a chance to draw a portion of the 
post-office on the chalkboard, but first you 
must say any word you know beginning with 
(R). You will call on someone to use your 
(R) word in a sentence. Then you may make a 
table, or whatever you wish that would go in-
to this room. Draw something that is listed 
on the chalkboard. (Point to the items liste 
Make your contribution simple so we may conti 
(The child who has just finished drawing may 
choose the next person.) 
The class or a row could repeat the word sai 
Supplementary activity: Theresa. Armitage, Peter w. Dykema, 
Gladys Pitcher (Editors) •When the 
Postman Comes,• Our So~s, c. c. 
Birchard and Company, ~ston, (no 
year) p. 4J. 
I Evaluation: I SOClal StUdies: 
I 
I 
I 
'I I 
Speech: 
Did they remember all the equipment 
and draw it accurately? 
1. Did I hear anyone make the (R) 
sound incorrectly? 
2. Did I make it clearly and correc 
ly myself? 
·106 
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e. 
WRITING LETTERS 
Objectives: 
Social studies: 1. To learn the steps in mailing a 
card. 
Speech: 
Materials: 
2. To pract ice the steps in pantomime. 
;. To practice weighing and mailing a 
package. 
1. To introduce the (S) (L) sound to 
the children. 
2. To use the (S) (L) sound correctly 
in isolation. 
;. To use the (S) sound in the initia 
and final positions in words and 
sentences. 
4. To use the (L) sound in words and 
sentences. 
o. Miner and Irene Seyrey, 
Helpers, Children's Press, 
tells of the numerous jobs 
the various steps taken to 
ages on their way. 
Our Post Office and Its 
cago, • s 
in the post-office and 
send letters and pack_ 
Procedure for (S): 
Mater1ale: Valentine, stamp, envelope, and pencil. 
Print the following phrases on the board in 
confused order: sign the card; address the 
envelope; stamp the envelope; seal the en-
velope; send the card. Underline the (S) in 
each word. I 
Print the following phrases on another sectio 
of the chalkboard: cross the street; miss 1 
the truck; pass the house; drop the letter; 
picks up the package; jumps up. Underline 
the (S) in each word. 
Leave the book on the library table for a 
few days so the children may become familiar 
with its contents. 
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II Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children I 
A lesson should proceed this on the mechan-
ics of writing a letter. 
We have already learned how to write and mail 
a letter. What else is mailed besides let~ 
Postcards, Christmas cards, valentines, 
packages. 
Why should the sender be careful when he is 
addressing and mailing a card, a letter, or 
a package. 
He should be careful to print the address 
clearly and stamp the letter so it will reac 
its destination. 
There are five phrases printed on the chalk-
board. Let's read them together. (Point to 
each as it is read.) Who can tell what is 
wrong with these phrases? 
They are in the wrong order. 
Who can put the number one on front of the 
item that should be first? (Do so. Continu 
in this manner unbil all phrases are numbere 
correctly.) In every phrase ... on the board a 
certain letter is underlined. What is that 
letter? 
(S) • 
What does the (S) sound say by itself? 
s-s-s-s-s. 
Make the (S) sound together. 
s-s-s-s-s. 
How is the (S) sound made? 
The upper and lower teeth touch slightly and 
air rushes between them. 
What words do you know that begin with (S)? (Wait for response.) Repeat these words 
after me. 
Stamp, send, seal, sign. 
·1()8 
II 
·109 
==========~========~=-=-=--======~=-=-=-=-==-=-=-~================"============~~==~=~·~=-=-==~-
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
ChM: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Now repeat these words. 
Address, miss, fuss, press, pass. 
Do you hear the (S) sound in these words? 
Yes. 
Where is it? 
It is at the end of each word. 
Do you know any words that end with the (S) 
sound? (Wait for response.) See if you can 
tell what each of these phrases has to do 
with sending a letter or package. (Point 
to the second set of phrases.) What do you 
suppose •cro~ the ~treet• means? 
The person may have to cross the street to 
put the letter in a mailbox. · 
What does 'miss the truek' mean? 
The person saw the truck leaving the mailbox just as he was approaching it to mail a 
letter. 
What would 'pa~ the hou~e'? 
The mailman may have no letter for you today 
so he would pass the house. 
What does 'drop~ the letter• mean? 
Someone drops the letter in the mailbox. 
What would 'picks up the package' remind you 
of? -
The mail truck comes to pick up a package. 
What • jumps up'? 
The truck driver jumps up on his truck. 
(As each row proceeds with the following 
drill, listen for children who are making 
the sound incorrectly. The first row may 
say each word as it is pointed to. (Point 
to the (S) words in the first group of 
phrases.) 
Sign, address, stamp, seal, send. 
111 
II 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Variation: 
The second row may say each word as it is 
pointed to. (Point to the (S) words in the 
second group of phrases.) 
Cross, miss, pass, house, drops, picks, jumps. 
Will the third row say .the (S) words in the 
first group of phrases. (Point to the same 
words said by the first row.) Fourth row 
say the words containing (S) in the second 
group of phrases. (Point to the same words 
read by the second row.) Fifth row say thes (S) words. (Point to the words read by the 
first row.) Last row read this group of (S) 
words. (Point to the words read by the 
second row.} Now we are going to act out th 
phrases on the chalkboard. Someone will com 
to the front of the room and do what the 
phrase tells him. But he must not say a 
word. If you know which phrase he means 
raise your hand. If he calls on you and you 
guess correctly it will be your turn to act 
out a phrase. See if you can guess this one 
first. (Pretend to put a stamp on a letter.) 
Who can guess? 
Are you putting a stamp on an envelope? 
Yes, now it is your turn. (Allow the childr 
to take turns being sure they use the phrases 
on the board when they answer. Also be sure 
the •actor' is clear in his motions. 
If the class is large, it may be better to 
divide it into two groups, one group working 
on the initial sound of (S) and the other 
working on the final. In this case it is 
better for the children in the middle row to 
sit in chairs in the other rows, so the 
dividing line of the two groups will be olea 
tlO 
SupplementarY; activit;y;: Thaddeus P. Giddings, Will Earhart, 
Ralph L. Baldwin, Elbridge w. Newton, 
"The Postman," Introductori Music, 
Ginn and Company, Boston, 923, p. 53
1 
I 
I 
I 
Procedure for (L): 
Materials: Crayons and manilla drawing paper eight and 
one half inches by eleven inches. 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
List some of the following words in column 
form on the chalkboard in the two categories 
mentioned. Ten or fifteen items from eaeh 
list would be sufficient: 
Little: lace, ladle, ladyslipper, lantern, 
lard, lark, lasso, leaf, leather, 
log, lemonade, letter, lettuce, 
lamp, liver, license, licorice, 
light, lilac, lily, line, linen, 
list, lizard, loaf, lobster. 
Large: ladder, leopard, lamb, laundry, 
library, lifebelt, lifeboat, 
life buoy, life preserver, lamb, 
Lincoln, linoleum, lion, locker, 
locomotive, log, luggage. 
What ean be mailed? 
Anything can be mailed. 
How should a package be mailed? 
It should be wrapped securely and addressed 
properly. 
There are two lists of things on the board 
we are going to mail today. All the items 
listed begin wi t h a certain letter. What is 
it? 
(L) • 
Say these words after me. 
Like, little, last, 11ft, left. 
How do you make the (L) sound? 
The tip of the tongue curls and touches the 
roof of the mouth. Then it snaps down. 
See if that happens to your tongue. Say the 
word 'like' together five times. 
J.11 
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Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Like, like, like, like, like. 
Did your t ongue jump down from the roof of 
your mouth? 
Yes. 
Let us look at the two groups of words on 
the board. Say the names of the two groups 
together. 
Little, large. 
What do you suppose the two words have to do 
with the items listed below them? 
Some of the things are little and some of 
them are large. 
We are going to play a funny game with the (L) words on the board. Listen carefully so 
you will know all the words. Repeat the 
words after me. (Say each word slowly point-
ing to each as it is read.) What are all th 
items in this list? (Point to the little 
things.) 
They are little. 
What are all the items in this list? (Point to the large items.) 
They are large. 
Decide if you want to mail a little package 
or a large one. (Demonstrate on board.) 
On one side of the paper draw a straight 
line right down the middle and another line 
straight across the middle of your paper __ 
like this. Use your black or brown crayon. 
This will show that your package has been 
carefully wrapped and tied with string. On 
the other side of the paper we will pretend 
we can see in the package and you w111 draw 
a picture of the large (hold up full size 
drawing paper) thing you are going to mail 
or the small thing. (Hold up half a piece 
of drawing paper.) How many are going to 
mail a large package? (Pass out regular siz 
drawing paper to them.) How many are going 
to mail a small thing? (Pass out half a 
sheet of drawing paper to them.) Draw a 
I I ,_( 1 , . 
·11.3 
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1 Variation: 
I 
II 
Evaluation: 
picture of one of the things named on the 
board. Put your crayons away now. When you 
are called on to mail your package, you will 
come to the front of the room and say, •r am 
mailing lemons and this is a little package·;• 
(Place this sentence on the chalkboard leav-
ing a line in place of the item and size.) 
Then everyone will say, 'You may mail your 
little package of lemons.• You will put your 
package on the table, choose the ... next person 
to mail his .package and sit down. {Proceed 
as directed.) 
The teacher may prefer to have onelarge box 
and one small one wrapped and then tied with 
string. This would eliminate the procedure 
of making individual packages. In this case, 
each child would come to the front of the 
room, pick up the right-sized package and 
tell what he is mailing. 
The exercise may be used for any letter 
designated by the teacher. 
Social studies: What must I do to mail something? 
Speech: Can I pronounce the {S) {L) sound in 
all positions in words and sentences? 
.1' I I -, 
WRITING A LETTER 
Objectives: 
Social studies: To learn what happens to a letter from 
the time the writer sits down to 
Speech: 
Materials: 
write it until it reaches its destin_ 
ation. 
To provide practice in the correct use 
of the (R) (T,L,S) sound. 
JaneBarr, The Mailman, Albert Whitman and Compan , 
Chicago, 1954. This teDs the story of a letter. 
The teacher should use the following chart to 
determine the words used for the particular 
sound: 
(step) (R) (T) (L) (S) 
letter write write look stamp 
stamp rub stamp lick stamp 
~ail drop stay deliver stay 
truck ride toot collect pass 
machine through take clack send 
sorters sort take look sort 
plane soar fast fly soar 
mailman sort put deliver sort 
Make two columns on the chalkboard. In the 
first column print the step used in mailing the 
letter. Opposite each word in the first column 
print the word using the specific sound. 
Procedure for (R) z (Procedure is the same for all sound-s 
Teacher: 
Child: 
changing the word used to fit the al_ 
ternate sound.) 
One thing we learned about the post-office 
was the processing of a letter. What must 
be done first? 
Someone must write a letter. 
·114 
Teacher: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
This word (Point to letter.) means the 
letter is being written. What word is be_ 
side that one? 
Let's all pretend to write a letter and say 
the word write as we do so. 
(Proceed.) Write, write, write. 
What happens next:? 
A stamp must be put on the letter. 
This word (Point to stamp.) tells that is 
what is happening here. What word do you 
see beside stamp? 
Rub. 
What do you suppose that means? 
It means you rub your hand over the stamp to 
make sure it is secure. 
Everyone say the word as he pretends to 
secure the stamp. 
(Proceed.) Rub, rub, rub. 
What happens next~' · 
The letter must be mailed. 
Do you see the word that tells you that? 
Yes. 
What is it? 
It is drop. 
What do you suppose it means? 
You drop the letter in the mailbox. 
Say the word drop as you pretend to mail the 
letter. 
(Proceed.) Drop, drop, drop. 
(Proceed in the same manner discussing each 
step and the corresponding word. What lette 
is in each word on the board? 
·.1'15 
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II 
I 
I 
I 
Child: 
Teacher: 
Child: 
Teacher: 
Variation: 
Evaluation: 
{R) • 
Who remembers how to make the (H) sound? 
Be very eare~ul how you make this sound when 
you say the words on the board. Now we will 
choose eight people to do the various steps 
we have practiced. Each person will say the 
word corresponding to his action three times 
~e will do his action while the class says 
the word five times. Then he w1ll stop and 
the next person will say his word three time 
and act it out while the class says it five 
times. (Call eight people to the front of 
the room. Assign each a step. After they 
have finished a new group may be chosen. 
A#ter the steps have been discussed, the 
children may take turns acting out the steps, 
not taking them in order. The rest of the 
class must guess the step and then everyone 
repeats the associated word together. 
Social studies: Do I know--the various jobs associated 
with post_office routine? 
Speech: Can I use the (R) (T,L,S) sound correc 
ly and easily in words? 
t7 
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3. POLICEMAN 
\ ' f.! \ I 
POLICEMAN'S JOB 
Object ives: 
.I 
. , 
Social studies: 1. To show a part of the policeman's job • 
I 
I 
I 
Speech: 
2. 
1. 
To show how the policeman provides 
for the safety of the people. 
To introduce the (W) sound to the 
ch i ldren. 
2. To provide practice in using the (W) sound correctly in a life-like 
situation. 
Materials: Mary Geisler Phillips, and Mabel O'Donnell, 
I "Policeman David," The New Anything Can Happen, 
Row-Peterson and Company, ~ew York, 1951. David 
sees a policeman directing traffic. Using his 
toy whistle he helps the policeman. 
Place the following words on the board: whee, 
wish, will, went, want, wagon, water, window, we, 
way, wave. 
1 Procedure: 
I Read the story to the children. 
I Teacher: Do you think David enjoyed himself? 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Yes. 
How did David help the policeman? 
He stopped traffic; he directed people when 
they could cross the street safely; he sig-
nalled the cars to proceed safely. 
What did he use to help himself? 
He used a whistle. 
What type noises does a whistle make? 
A whistle can whee, toot, screech or say eek. 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Evaluation: 
··-
The whistle sound we will use today is whee. 
Who can be a good whistle? (Let several 
children have turns.) What sound do you 
hear at the beginning o~ that whistle noise? 
(W) • 
Say these words a~ter me. 
Word, wonder, wait, will, want, wish, water, 
walk. 
What happens to your lips when you make the (W) sound? 
They become very round. 
Do you know any words that begin with the 
(W) sound? (Wait ~or response.) Look at _ 
the chalkboard. Read these words with me. 
Whee, wish, will, want, wagon, water, window, 
we, wave, way. 
Today some o~ you will be cars; others will 
be people; and one person will be David. Th 
person who is David will choose one row to b 
people and one row to be cars. These two 
rows will eome to the front of the room. Be 
fore the car ean proceed along the road, it 
must think of a sentence using one of the 
words on the board. All the children in 
their seats will repeat the (W) word they 
hear. Then the first car may proceed and th 
second car must think of a sentence. When 
all the cars have gone by, the people must 
each say two of the words on the board. The 
we will choose a new person to be Policeman 
David. 
Social studies: 1. Why is it important for a police 
to direct traffic? 
2. Why should we obey what he tells 
us? 
Speech: 1. Can I make the (W) sound alone 
correctly? 
2. Can I say words that begin with th (W) sound correctly? 
--= 
POLICEMAN'S JOB 
Objectives: 
Social studies: 1. To learn the various jobs a police 
man mus t do. 
2. To realize that all these lit tle jobs are wrapped up in one big job. 
3. To realize why a policeman's job 
is importa.nt to the community. 
Alternative speech: 
Materials: 
1. To introduce the (CH) sound to the 
children. 
2. To provide practice in making the (CH) sound correctly in isolation. 
To provide practice in using the (CH) (W) sound in context. 
Harry and Kay Mace, Chief Dooley's Bus~ Daz, 
Abelard Press, New York, 1954. Chietoo!ey is 
a policeman in a small town. He automatical1y 
performs many duties which he forgets are im-
portant to the people in the town. One day he 
goes to the big city to ask for a transfer. 
When he returns he finds the town in a complete 
turmoil. He reali zes that his job is really . 
important and he is definitely needed by all. 
Print the following words on the chalkboard: 
chief, church, children, handkerchief, Qh.ew, .. 
~eck, chase. Underline the (cHr-in each word. 
Procedure: .. 
Bead the story to the children. 
Teacher: 
Child: 
Teacher: 
Which part or the story did you like best? (Wait for various opinions. ) What are s·ome 
of the policeman's duties? (Wait for re-
sponses.) 
Why do the people depend on Chief Dooley? 
They are busy with other duties. 
What is the policeman's name? 
I "·: .. 
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Chi ld: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
I 
'I 
I 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
I 
I 
~ 
His name is Chief Dooley. 
Now look at the words on the chalkboard. 
What is the first word? 
Chief. 
What does that word have to do with the 
story~ 
The policeman's name is Chief Dooley. 
Look at the other words. If you walked up 
to Chief Dooley, how would you use one of 
these words to ask him a question? 
Are you Chief Dooley? 
Will you take the children across the 
street? 
Are you walking to church? 
Could you he~p me find my handkerchief? 
Would you like to chew some gum? 
Are you going to cneci the doors? 
Did you have to chase anyone today? 
(Let the children make up their own question 
The above are only suggestions.) 
Before someone pretends to be Chief Dooley 
look at the words on the board. What is 
underlined in each word? 
(CH). 
How do you make the (CH) sound? 
... 
Your lips go out and air is blown quickly, 
through the teeth. 
Let us make the (CH) sound together three 
times. 
(CH), (CH), (CH). 
Say the words on the board with me. (Do so. 
Now each row say the words alone, beginning 
with the first row. Now someone may be 
Chief Dooley. He will select a certain row. 
Each person 1n the row will say, 'Good morn1 
Chief Dooley.' and ask him a question about 
one of the words on the board. .Be careful 
to make a good clear (CH) sound. Then a nEM 
chief will be chosen. 
' 
1..(3 
I Variation: 
I 
,, 
The chief may pantomime one of the words and the 
chosen row must guess which one. 
t22 
POLICEMAN'S JOB 
Objectives: 
Social studies: 1. To realize that policemen have to 
be inspected before they go on 
duty. 
2. To realize the policeman's _badge 
is his symbol or authority. 
3. To show the children a piece or 
equipment used by the pollee ~orce 
the cruiser. 
Alternative speech: 
1. To teach the (R) (C,G) sound. 
2. To practice the (R) (C,G) sound in 
isolation. 
). To reinforce the (R) (C,G) sound 1 
words. 
4. To practice the (P) sound in no~ 
sense words. 
Materials: Frances R. Horwich, My Daddy is a Policeman, Rand 
McNally and Company, Chicago, 1953. This is tne 
story o~ the many different activities and res_ 
pons1b111ties or the policeman. 
Procedure for (R): 
Materials: Scissors and manilla drawing paper, four by 
~1ve inches. 
Teacher: 
Child: 
Print the ~ollowing words on the chalkboard: 
ride, run, reach, ready, round, radio, real, 
rest, rope. 
Leave the book on the library table for a -
few days, so that all might have the oppor_ 
tunity to see it. 
(Show the children the page showing the 
policeman's badge.) What is the policeman's 
badge made of? 
Nickel. 
. 
ii ':! 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher a 
Child: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
I Children: 
I 
Teacher: 
I Children: 
Teacher: 
----------------------= 
What does it say on the badge? 
It tells the name of the city and also tells 
the policeman's number. 
Look at the words on the board. Say them 
with me. (Point to each word as it is said. 
What sound is at the beginning of each word. 
(R) 
Make the (R) sound with me three times. 
(R), (R), (R). 
Does the (R) sound remind you of anything? 
It sounds like a dog growling. 
Make the (R} sound together again. 
(R), (R), (R). · 
Will the first row say these words after me? 
Run, radio, reach. 
Will the second row say these words after me 
Ran, rooster, roar. 
Will the third row say these words after me? 
Rope, rule, race. 
Will the fourth row repeat these words after 
me? 
Rest, round, ready. 
Will the fifth row repeat these words after 
me~ 
Rob, real, ride. 
Will the sixth row repeat these words after 
me? 
... 
Rescue, rob, roll. 
Today everyone is going to be a policeman. 
One thing the policeman has to do is be 
Children: 
Teacher: 
checked by the chief every day to see if he 
is ready to do his job. Today you are going 
to be checked. Take out your crayons, (wait 
Each person will make a badge as large as 
your paper, color it lightly, and cut it out. 
Instead of putting a number on it, print one 
of the (R) words you see on the board. (Proceed. Continue lesson when badges are 
made.) Are you ready to be inspected? 
Yes, we are ready. 
In order to pass inspection you must stand 
tall, say the word on your badge and also 
another one you know beginning with the (R) 
sound. If you pass inspection you may walk 
around the room once pretending to drive the 
cruiser or check doors. Then return to your 
seat. (Proceed. The teacher may have one 
row at a time stand or have everyone stand 
in a row across the front of the room.) 
Supplementary activity: Jane Norton, "Our Kind Policeman,n 
The Sunflower Song Book, The John Da 
company, New York, 1956, p. 16. 
~ ~1 
I 
I Erocedure for (C) as in cut: 
II 
Material§: Scissors and pieces of oaktag four inches by 
five inches. The teacher should make a sampl 
receiver this size. 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
(Show the children the pafe with the cruiser 
pictured.) What is this car called? 
It is called a cruiser. 
What do you see on the cruiser? 
There is a light, the word POLICE and a 
number. 
How many of you have ever seen a cruiser? 
What is inside the cruiser for the policeman 
to use? 
There is a siren, signals .to make the lights 
turn, and a two-way radio. 
We are going to talk about the two-way radio. 
What does he use it for? 
He can contact headquarters and other cars. 
Why does he have to contact headquarters? 
He calls to check in and also to report any 
lawbreakers he sees. 
We are going to use the two-way radio to 
practice a sound. Listen to these four words 
that start with this sound: car, cruiser, 
come, call. What is the sound? 
(C). 
Say these words after me: car, cruiser, come 
call. (Do so.) Where is the (C) sound made? 
It is made in the throat. 
Make the (C) sound with me. 
(C),(C), (C). 
Khat words do you know that begin with this 1 
sound? (Wait for response.) 
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Variation: 
Everyone is going to be a policeman in a 
cruiser in a few minutes. First we must mak 
the equipment we are going to use. The tele 
phone the policemen use looks like this. (Hold up sampleJ All you need to. Jnake it is 
your pencil and your black crayon. (Pass 
out paper and scissors and proceed.) This i 
what we are going to do. One person will be 
the policeman in the station and he will cal 
the various cars in the room. He will say 
'Calling ear five. Calling car five.' Car 
five will answer, "This is car ~ive. This 
is ear five.' Then the policeman at head-
quarters will choose a (C) word and say it 
three times, for instance, 'Care, care, care ' 
Car five must repeat the word three times. 
Then he will call another car and choose 
another (C) word. After he has called three 
cars and they have answered him, he will 
choose a new policeman to relieve him.· Each 
row will be a _certain cruiser, so we will 
have six cars. The first row is car one; th 
second row is car two; the third row is car 1 
three; the fourth row is car four; the fifth 
row .is car five; and the sixth row is car 
six. Car five, raise your hand; car three; 
car one; car six; car two; car four. Every-
one in the car called will answer together 
when headquarters calls you. Johnny may be 
the policeman at headquarters first. 
(Proceed.) 
The person at headquarters could make up a sen-
tence using a (C) word. The car called would 
repea.t the (C) word three times as shown. 
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Procedure for (P): 
Teacher: (Show the children the cover of the book.) 
How is the motorcycle used by the .police 
department? 
Child: It is used to patrol highways and check park 
ed cars. 
Teacher: Why are highways patrolled? 
Child: The policemen check equipment on ears and 
apprehend speeders. 
Teacher: This motorcycle's motor says, 'Put, put, put ' 
But it is a qui et motor and does not make 
much noise. Can you make this noise with 
me? 
Children: Put, put, put. 
Teacher: Make the motor sound again. 
Children: Put, put, put. 
Teacher: Sometimes it i s very, very quiet and says, 
'P,p,p.' Make t he quiet noise now. 
Children: P,p,p. 
Teacher: The first three rows make the very qa1et 
sound. The other three rows listen to find 
out who is a good motor. 
Children: P,p,p. 
Teacher: Now the last three rows make the put-put-
Sound. The first three rows will listen. 
Chindren: Which letter do you think of when you hear 
the motorcycle sound? 
Child: (P}. 
Teacher: How do you make the (P) sound? 
Child: Your lips are together and then the air come 
out pushing them apart quickly. 
Teacher: Do you klow any words that begin with (P)? (Wait for response.) 
I 
I 
I 
I 
I 
I 
!' 
II 
I 
Teacher a Each of you is going to be a motorcycle, 
but you are not going to us e jus t the sounds 
we have discussed. Your motorcycles are 
going to make rather odd sounds that all 
begin with the (P) sound. You may choose 
any word that begins with (P), but don't say 
your word. When it is your turn to come to 
the front of the room, you will tell your 
word, and then say it while you ride your 
motorcycle across the front of the room. 
Everyone will say it with you as you ride ba 1 
to your seat. (Demonstrate using the word 
paint. Say paint, paint, paint, as you 
drive aeross the front of the room. Let 
everyone say it with you as you drive back. 
Choose a boy and begin.) 
I 
I 
I' 
I 
I 
I 
Procedure for (G) as in girl: 
Materials: Sketch a man on the chalkboard dressed in 
shirt, pants and shoes. 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher : 
Which community helper have we been talking 
about? 
The policeman. 
You see a man sketched on the chalkboard. 
When we finish drawing him he will be a 
policeman with all his equipment, ready to 
go to work. We are going to review a letter 
we have already discuss ed. That letter is 
(G) as in girl. Who remembers how to make 
it'i 
You make it down in the throat. 
Let's all make t he (G) sound to!ether. 
(G), (G), (G). 
For every word you can think of beginning 
with the (G) sound you may help complete the 
picture of the policeman. Who would like 
to start? Tommy? 
My word i s grass. I would like to make the 
policeman's badge. 
Here is the chalk. Make it quickly so we 
can continue. (Continue in the same manner 
unt il the policeman is finished. A motor--
cycle or cruiser can be added if the activ-
ity is too short. 
I Variation: The children may make sentences about (G) 
words. The whole class may repeat the (G) 
words as they are said. 
Evaluation: 
Social studies: 
Alternative Speech: 
1. Do they know the various duties 
of a patrolman: 
2. Are they familiar with the various 
pieces of equipment-- the cruiser, 
motorcycle, and twO-way radio? 
3. Can they identify the equipment 
carried by a policeman? 
1. Can they pronounce the (R) (C,G) 
sound in isolation, correctly. 
2. Can they use the (R) (C,G) sound 
correctly in words? 
3. Can they use the (R) (C,G) sound 
correctly in connected speech. 
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POLICEMAN'S JOB 
Objectives: 
Social studies: 1. To reinforce the idea of traffic 
safety. 
Speech: 
Materials: 
Procedure: 
2. To show how children can apply the 
rules of safety. 
To use the (S) sound in words in the 
initial, medial, and final positions. 
Paul McKee, M. Lucille Harrison, Annie McCowen, 
Elizabeth Lehr, "Traffic Policeman," Come Along, 
Houghton-Mifflin Company, Boston, 1949, p. 136. 1 
Freddie had to cross a busy street to go to school 
An older boy usually crossed with him and Freddie I 
felt like a baby. One day he went alone. The 
policeman let him help direct traffic from his 
box in the middle of the street. One busy day 
Freddie directed traffic all by himself. 
Put the following words on the boards policeman, 
whistle, stop, street, across, say, schoo~, him-
self, just, silly, lights, trucks, stopped, said, 
some, so, see, stood, stories, story, asked, 
smiled, once, seen, soon, something, posts, 
someone, first. 
Teacher: (If the Houghton-Mifflin series is the basic 
reader in the school, have the children read 
the story aloud. Otherwise, read it to them ) 
What were the two things the policeman did 
Child: 
Teacher: 
Child: 
Teacher: 
to stop traffic? 
He blew his whistle and put up his hand. 
Why did the cars stop? 
Everyone must obey the policeman. 
Look at the words on the board. As you say 
each word to yourself you can hear the same 
sound repeated in every word. We have al-
ready discussed this sound. Say the first 
five words together and see if you know the 
sound. It may be at the beginning, in the 
middle or at the end of the word. Sometimes 
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Children: 
Teacher: 
Chi ld: 
Teacher: 
Variation: 
the sound is not made by the letter you 
expect to make that sound. 
Policeman, whistle, stop, street, across. 
Who knows the sound? 
(S). 
Each row please say the five words pointed o 
for you beginning with the first row. 
(Proceed.) Who can say all the words that 
begin with the (S) sound? (Let someone do 
so.) Now ever yone say the words that begin 
with (S) together. (Do so.) Who can read 
the words that have the (S) sound in the 
middle of the word? (Let someone do so.) 
Everyone read the words that have the (S) 
sound in the middle together. (Proceed.) 
Now who would like to read the words that en 
with (S)? (Let someone read.) Everyone rea 
the words that end with (S) together. (Do so.) Someone will be Freddie and come 
to the front of the room. He will choose 
one row of children to be cars. Those 
children will stand in line in front of 
Freddie. Freddie will hold up his hand and 
say one of the words on the board• The 
first car must make up a sentence about the 
word. Then he may drive carefully to his 
seat. Freddie will put up his hand to stop 
the second car and say another word. The 
second car must make up a sentence about the 
word before he can drive on. Each car will 
have a turn to make up a sentence. Then 
Freddie will choose a new person to be 
Freddie and the new Freddie will choose an-
other row. The children in their seats will 
repeat the word after Freddie. (Proceed} 
Freddie can say three words and have the 
cars repeat them. 
Supplementary Activity: 
Evaluation: 
s6c1al studies: 
Speech: 
Are the children able to realize how 
important their job is in safety? 
Do the children automatically make a 
good clear (S) sound? 
134 
==========~===============================================~=-=-~~====9~======= 
POLICEMAN'S JOB 
ObJectlves;_ 
Socl al stud 1es: 1. To emphasize the fact that childr 
should turn to a policeman when th 
are lost. 
Speech: 
Materials: 
Procedure: 
Teacher: 
Child: 
Teacher: 
Chlld: 
Teacher: 
Child: 
Teacher: 
Child: 
2. To help the children realize that 
the policeman is their friend and 
helper. 
1. To reinforce the (S) sound in non-
sense verse in the initial posi-
tion. 
2. To practice the (S) sound in words 
William s. Gray, May Hill arbuthont, "A Big 
Friend", Our New Friends, Scott Foresman and Co. 
New York, 1946, p. ;6. Sally goes for a walk 
with her kitten and gets lost. The policeman 
and the kitten help her find the way home. 
(Read the story to the children. If this 
book is a part of the basic reading system, 
have the children read the story orally.) 
Why did the policeman ask Sally her name? 
He wanted to help her find her way home. 
Why did the policeman ask Sally where she 
lived? 
He wanted to help her find her way home. 
What did Sally say that was funny? 
She said her first name twice instead of 
saying her first name and last name. So 
she said 'Sally Sally'. 
What names do you know that begin with (S)? 
Sally, Susan, Steve, Stephen, Sue, Susie, 
Sara, Sandra, Skip, Sam, (Put these names 
on the board along with any names they can 
say.) 
Teacher: 
Variation: 
EvaJuat,on: 
One person is going to be the policeman and 
someone else will be a girl or boy who is 
lost. The policeman will say, •What is your 
name little girl?' Whoever he calls on will 
answer, 'My name is .• You may 
choose a name :rrom the list on the board ·and 
say it twiee the way Sally did. Then the 
policeman will say, 'Where do you live?' Th 
pereon he calls on will answer, 'I live in a 
house.' Then we will choose a new policeman 
Be care:rul to make a good ( s) __ sound when you 
say the word twice. (Proceed.) 
'. 
This exercise may be used :ror any letter. 
Social Stpd1ee: Did the children volunteer any occasion 
in which they were lost and sought help 
:rrom a policeman? 
Speech: Can the children produce a good (S) 
sound when the words are right next to 
each other? 
!3 'I 
POLICEMAN'S JOB 
Objectives: 
Social studies: To learn the various jobs done by the 
policeman. 
:Materials: 
l'rocedure: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Dh1ld: 
Teacher: 
To reinforce the correct pronunciation 
of the (L) sound. 
Wilbur J. Granberg, .Iobnpy wants to be a police-
man, Chapter II, Aladdin Books, New York, 1951. 
A ten year old boy visits the police station. 
He is brought on a guided tour of all depart-
ments. He finally decides he would like to be 
a ra.dio operator. 
Line five columns on the chalkboard. At the top 
of each column put the name of one of the areas 
of the police department. Print words contain-
ing (L) in any position in all the columns. Tak 
the words from the word list at the back of the 
basic reader of the school. 
(Read the chapter to the children.) 
How many areas are there in the police de-
partment? 
There are five areas. 
What are they'? 
They are the patrolmen, the traffic men, 
detectives, those in charge of prevention,_ 
and those in charge of technical services. 
What does the patrolman do? 
He wither walks the beat or rides in a 
cruiser. 
What does the traffic bureau do'? 
They direct traffic, enforce speed laws, 
check cars parked overtime, and work with 
School Boy Patrols. 
What do the detectives do? 
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Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
They study crimes and try to find the 
criminals. 
What does the crime prevention bureau do? 
It shows boys and girls it is better to be o 
the right side of the law than the wrong 
side. 
What does the Technical Service division do? 
They take care of the automobiles and motor-
cyles, operate radios anQ. telephones, and 
keep records. 
Which part of the police force did you like 
best? (Wait for various opinions.) 
Remember which area you chose because we wil 
be doing something in a little while. Some 
of you will pretend to be the men and women 
in the various departments. Look at the 
chalkboard. How many columns of words do yo 
see? 
Five. 
Who can read the name at the top of the firs 
column? 
Patrolmen. 
Who can read the name at the top of the 
ond column? sec- I 
Traffic. 
Who can read the name at the top of the 
third colui!lil? 
Detectives . 
Who can read the name at the top of the 
fourth column? 
Prevention. 
Who can read the name at the top of the last 
column? 
Services. 
we are looking for the (L) sound today. Who 
can remember how we learned to make the (L) 
I 
I 
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Child: 
Teacher: 
I 
I. 
sound? 
That was the one where your tongue curled 
against the roof of the mouth and then snapp-
ed down quickly. 
Look at the first word in the first column. 
Who can say it being careful to make the .(L) 
sound nice and clear? (Let someone do so.) 
Everyone say this word. (Do so.) Who knows 
the second word? (Let someone name it.) No 
everyone say this word together. (Continue 
in this manner with all the words in all the 
columns. Point to each word as it is said. 
Now we will read all the words in the first 
column. {Do so.) Now let's read all the 
words in the second column. (Do so.) Con-
tinue until all the columns have been read.) 
{To get a general idea of how many children 
will be working in each one ask the followi 
questions.) 
Now let's eee which division of the police 
force everyone liked. If you liked the 
patrolman's job, raise your hand. How many 
liked the traffic division? How many liked 
the detectives job? How many would like to 
work in crime prevention? How many pre-
ferred the technical services? In order to 
work in the area you have chosen, you must 
pass a certain test. You must be able to 
read some of the words on these lists correc 
ly. Then you may return to your seat and 
perform the duties of the division you have 
chosen. Will you please stand in line in 
front of the column of (L) words that con-
cerns your department? If you cannot say th 
words pointed to immediately, you must go to 
the end of the line and try again later. 
You must remember two things while you are 
standing in line. First you must stand 
quietly while you are waiting for your turn, 
and secondly, be very careful how you make 
the (L) sound or you will have to go to the 
end of the line. (Let the first person in 
each department read two words in turn. Do 
not point to the words in order. After they 
finish they will either sit down and perform 
their duties or go to the end of the line. 
Then the second person in each department 
will have a turn. 
I 
II 
I 
I 
! 
II 
I 
I 
Variation: 
Evaluation: 
If the teacher thinks the class will be too 
noisy at the front of the room, she may have 
the children remain in their seats and say, 
' Those who wish to be patrolmen stand.' 
Then she can have one division of the police 
department read the words at a time. 
Social studies: Were they able to remember and carry 
out the duties of the division re-
quired? 
Could they make the (L) sound rapidly 
and easily? 
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POLICEMAN'S JOB 
Objectiyes: 
Social studies: To describe briefly the idea and 
purpose of fingerprinting. 
Speech; 
Materials: 
Procedure: 
Teacher: 
Child: 
Teacher: 
To reinforce the sound made by (C) 
as in cat. 
Laura Sootin, Let's Go to a Police Station, 
G. P. Putnam's Sons, New York, 1957. pp. 36-37. 
This is a discussion of the various departments 
of the police force. Many illustrations are 
provided. 
Eight by eleven map paper. 
Show the children the pictures on these 
pages. Read page thirty-six to them.) 
Why do policemen record fingerprints? 
They want to find out if the man has ever 
broken the law before. They have to keep -· 
the record in case he breaks the law again. 
They want to see if they can identify an 
unknown person. 
We are going to do something today with our 
fingers, but not quite like the police force. 
Before we do that we are going to talk about 
a letter we have already learned. This is 
the first sound you hear in cooki e, car, and 
case. What letter is it? 
Children: (C). 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Make the (C) sound with me. 
(C), (C), (C), (C). 
Who remembers where this sound is made? 
It is made in the throat. 
Which words do you know that begin with this 
sound? (Wait for response.) You are going 
to receive a piece of this paper. Watch 
carefully. Put one hand on your paper near 
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Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Variation: 
the top with the fingers spread apart_ like 
this. (Demonstrate holding the paper agains 
the chalkboard.) Then take your pencil and 
draw around your fingers like this. (Demon-
strate.) Don't move the hand on your paper 
while you are tracing it. After you finish 
tracing that hand , put the other hand ne~r 
the bottom of the paper with the fingers 
spread apart. Trace that one. When you 
finish, go over the lines in pencil so you 
can see them clearly. (Pass the paper and 
proceed. This should only take a few min-
utes. Help those who have difficulty.) - Now 
take out your reading book, but leave it 
closed on your desk. Which letter did we sa 
we were using today? 
(C). 
How many fingers do you have on each hand on 
your paper? 
Five. 
How many fingers in all counting the thumbs? 
Ten. 
You are going to print a word beginning with 
(C) on each finger and thumb on your paper. 
How many words will you print altogether on 
your paper? 
Ten. 
Open your book to any page you want and copy I 
ten words from it. You may have to look 
through two or three pages before you find 
ten different words. (Proceed.) Now who 
would like to bring their finger prints to 
the front of the room. Show them, and as 
you say each word, have the class repeat it 
after you;! (Take turns.) 
If this lesson is too long make just one 
hand. It could also be shortened by having 
the class repeat only one word. 
The class could also make up sentences about 
the words. 
POLICEMAN'S JOB 
Objectives: 
Social studies: 1. Those who do not follow rules must 
be punished. 
Speech: 
Material: 
Procedure: 
2 . Violators must appear in court if 
they receive a summons. 
To provide practice in the correct use 
of the (SH) sound in words and sentenc-
es. 
Print three words in column form on fifteen cards 
three by five inches. Each card represents a 
traffic ticket: Show, shoe, she, ship, should, 
short, shout, shake , shade , sheep, sharp, shave , 
shall, shine, shirt, shook, shop, shut, shovel. 
Teacher: When does a person recieve a traffic ticket? 
Child: 
Teacher: 
Child: 
Teacher: 
He receives a ticket when he speeds, parks 
in a ' No Parking ' area , goes through a red 
light, or violates any other rule. 
What does the person have to do with his 
ticket? 
He must take it to court. 
Some of you are going to receive tickets. 
You will have to appear in court with your 
ticket. We will choose a judge. When you 
are called before the judge, you may bring 
someone with you. You must read the w~ds 
on your ticket to the judge one at a time. 
After you read each word, the person with 
you must think of a sentence using the word . 
If you can not name all three words or your 
partner can not think of three sentences , yo 
will have to stand one side to wait for your 
punishment. The special sound we are using 
· today is at the beginning of each word. If 
you say the sound incorrectly, the judge wil 
find you guilty and you will have to wait 
until the end of session to find out your 
punishment. (Punishment may be to say all t 
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Variation: 
Evaluation: 
.. 
words on three tickets. After punishment 
has been administered the judge may ask ever 
· one in court to repeat the words after him.) 
A new judge may be chosen after every three --
tickets. Before the old judge leaves, every 
one must stand and repeat the words on the 
used tickets after him. 
Social studies: 1. Are the children more aware of a 
little of the courtroom procedure? 
Speech: 
2. Why must we have courts? 
Could the children make the (SH) 
sound easily and correctly without 
prompting. 
FOLLOWING RULES 
Objectives: 
Social studies: To show the children why they should 
stop, look and listen. 
Speech: To reinforce the correct pronunciation of the 
(S) sound in verse. 
Materials: Berta and Elmer Hayder, Stop, Look and Listen, 
Longmans, Green and Company, New York, 1936. ~· 
This is a running commentary of various situa_ 
tions in which the words stop, look and listen 
would be used. 
Procedure: 
Aileen Fisher, "Big Little Words, "Health and 
Safety Plays and Programs, Plays, Inc., Boston, 
1953, p. 211. This is a long poem spelling out 
the words, stop, look and listen and telling 
various ways in which we could use these words 
in a safe way. 
· Show the children the pictures in the book Stop, Look , 
and Listen discussing each one briefly. Tnen teach 
the poem "Big Little Words: as demonstrated in Health 
and Safety Plays and Programs. 
Variation: 
Evaluation: 
The children could practice saying the (S) words 
before or after they had learned the poem. 
Social studies: What do the words stop, look and 
listen mean? 
Speech: 1. What words in this poem make the (S) sound? 
2. Did I make a good (S) sound? 
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POLICEMAN'S JOB 
Oblectives: 
Social studies: 1. A patrol leader takes the place of 
a policeman. 
2. A patrol leader must be obeyed. 
Speech: To practice the (R) sound in words. 
Materials: 
Procedure: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Irene Miner, The True Book of Policemen and 
Firemen, Children's Press, Chicago, 1954, p. 21. 
This book tells the various duties of the fire.:: 
men and p6licemen and the training program pro-
vided for them. Page twenty-one pictures some 
of the people who help the policemen: The 
secretary, patrol boy , scientist and switchboard 
operator. 
Turn to the word list at the basic reader used i 
your classroom. Print the words containing (R) 
in any position on three by five cards, one word 
on each card. Place the words in a box. 
(Show the picture on page twenty-one to the 
children.) How do these people help the 
policeman? 
The switchboard operator takes and sends out 
telephone calls; the scientist helps solve 
crimes; the secretary types reports; the 
patrol boy provides for the safety of the 
children in the school patrol. 
We are going to discuss the patrol boy. How 
does he provide for the safety of the child-
ren? 
He makes sure that they stay in line, don't 
run out in the street, and cross the streets 
safely. 
What does he wear? 
He wears his officers patrol belt. 
In doing the duties of the patrol officer we 
are going to practice the (R) sound. 
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Name some words that begin with (R). (Wait 
for answers.) Name some words that end with (R). (Wait for responses.) Say these words 
after me. 
Children: Run, partner, sure, ride, real, mother, 
father. 
Teacher: All the words in this box either begin or 
end with (R). Someone is going to be the 
patrol leader. He will choose two rows of 
children to walk in his patrol. Those two 
rows will choose partners among themselves 
and stand in line. Before you can walk in 
patrol each set of partners must take four 
words from the box. You will have a few 
minutes to look at the words with your part-
ner. One person will then say the words ___ one 
at a time. His partner must repeat them. 
Then you aake them walk around the room s 
ly in patrol. The next set o~ partners will 
say the words in the same manner and then 
proceed. All the children in the patrol wil 
have an opportunity to say the words. You 
will give the words to the patrol leader 
you have said them. He will put them back i 
the box. Then a new patrol leader will be 
chosen and he will choose two new rows for 
his patrol. Be careful to say the (R) sound 
carefully or you will have to go to the end 
of the line and try again. (Proceed.) 
Varlation: The class may repeat the words after the 
children in patrol. 
Everyone may be in the patrol. Each set of 
partners would take two words and either 
say them or make up a sentence using them. 
Su~Jementary activity: Aileen Fisher, "Taking Turns," Heath 
and Safety Plays and Programs, 
Plays,Inc., Boston, 1953, p. 236. 
Evaluation: 
Social studies: 
Speech: 
1. Do the children know the rules to 
follow when they are walking in 
patrol? 
-·· 2. Do they follow the rules? 
1.- Did both children who were part-
ners aay the (R) words correctly? 
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2. If one of the pair said them wrong 
could the other correct him? 
OBEY TRAFFIC LIGHTS 
Objectives: _ 
Social studies: To learn the meaning of traffic lights. 
Alternative speech: 
• To introduce the sound made by (G) 
as in girl. 
2. To practice the __ (G) (W) sound correc 
ly in isolation. 
3. To practice the (G) (W,S) sound 1n 
words. 
·· - . 
Materials: Horace Mann Buckley, Margaret L. White, Alice B. 
Adams, Leslie R. Silvernale, "What do the Lights 
Say," In Town and Country, American Book Company, 
New York, 1942. This is a picture of a traffic 
light. 
Procedure for (G): 
Materials: Make a cardboard replica of a traffic light 
with the word STOP printed on the red light, 
WAIT printed on the yellow ... light, and GO 
printed on the green light. 
Teacher: 
Child: 
Teacher: 
Child: . 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
What is this? 
. . 
It is a traffic light. 
Does anyone know what the colors mean? 
The red means stop; the yellow means wait; 
the green means go. 
Do children have to obey these signals? 
Yes. 
When do children have to obey them? 
All the time. 
Where do you usually see these traffic 
lights? 
They are usually at busy street corners. 
I 
~ • ;> • 
Teaaher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child.: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
What do they take the place of? 
They take the place of policemen. 
Why should we obey them? 
They protect us from harm. 
Today we are going to talk about the green 
light. What does it mean? 
It means that it is safe for the traffic 
moving in that direction to go. 
What word do you see on that light~ 
Go. 
Repeat these words after me. 
Go, gone, good, game, give, girl, grass. 
What is the same about all these words? 
They all begin with (G). 
Where is the (G) sound made? 
It is made away down in the throat. 
Say the (G) sound with me. 
G,g,g,g,g. 
Who can tell us some words that begin like 
go1 (Wait for responses.) Everyone is 
going to have a chance to say a word that 
begins with (G). One person may be the GO 
traffic light. Everyone else will be cars. 
The GO light will stand in front of a row. 
Each person in that row will have a chance 
to say a (G) word. The class will repeat 
each (G) word after it is said. If you say 
the (G) word correctly, being careful to 
make a good (G) sound, you may pretend to 
drive your car. Billy may be the GO light 
first. (Proceed until everyone in the row 
has had a turn.) Now Billy may choose som 
one else to be the traffic light. (Continue 
the exercise choosing a new traffic light 
after each person in the chosen row has 
said a word. ) 
Variation: The traffic light may choose the words to be 
repeated by the children in the chosen row. 
SupplementarY Activity: Aileen Fisher, "A Riddle," Health 
and Safety Plais and Pro~rams, Plays 
Inc., Boston, 953, p. 2 o. 
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Procedure for (W): 
Materials: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Chi ld: 
Teacher: 
Child: 
Teacher: 
Chil dren: 
Use materials i ndicated on page . ·~; -t • 
Print each group of four words horizontally 
across a piece of oaktag cut int o strips 
eight inches by two inches. 
want wish will red 
run water wait would 
winter wouldn't win scare 
wire watch long work 
went we race wish 
robin wren wind want 
wait win rabbitt wash 
wonder real was will 
wall wind rooster will 
Yellow wake wonderful walk 
Who remembers what each color on the traffi 
light means? 
The red light means stop; the yellow light 
means wait; the green light means go. 
Good. What word do you see printed on the 
yellow light? 
Wait• 
Why should we wait? 
We should look carefully to see which line 
of traffic is going to move. Then we can 
move safely or wait until the light changes 
We are going to wait like the yellow traffi 
light and listen for a special letter. 
That letter is the first one in wait, wond 
and wish. Who knows the letter? 
(W) • 
Listen to these four words. One of them 
does not begin with the special letter. 
Stand when you hear the wrong word. 
wish will drg want 
Very good. Most o . you stood at the right 
time. Which word di d not start with (W)? 
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Teacher: 
Variation: 
Now you may sit. Here is a set of cards. (Hold them up. ) Each card has three ( w) , 
words on it and one that does not begin with 
(W). Betty, come to the front of the room. 
When you hear Betty read the word that does 
not begin with (W), stand. After Betty has 
had her turn, she will call on someone else 
to read the words on the next card. 
~roceed as directed.) 
The routine may be used with the children 
composing their own sets of words with one 
word not beginning with (W) as shown or wit 
only one word in the group beginning with 
(W). In this case the class would stand 
when they hear the word that does begin wi 
(W). They could also clap instead of stand-
ing. 
Procegure for (S): 
Materials: See materials indicated on page ; ~' ' · 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Chi ld: 
Teacher: 
Su;gplementary 
Who can tell what the green part of the 
traffic light means? 
It means the cars going in that direction 
may move. 
What does the yellow part of the traffic 
light mean? 
It means we must walt and look carefully. 
What does the red light mean? 
It means stop. 
What sound do you hear at the beginni ng of 
the word stop? 
(S). 
Do you know any other words that begin with 
the (S) sound? (Walt for answers.) 
See if you can think of a sentence using an 
(S) word. For instance, Billy can awing 
every day. Which (S) word did you hear? 
Swing. 
Now you are going to think of sentences 
using (S) words. Everyone will repeat the (S) word you used in your sentence. The 
person who is thinking of the (S) sentence 
will be the STOP light. You may drive your 
car from your seat until that person has 
thought of a sentence. When he is ready he 
will put up his hand. You must stop immedi-
ately, listen to his sentence and repeat his 
{S) word. After he has chosen a new light 
you may continue driving. 
actiyity: 
Osbourne McConathy, w. Otto Meissner, Ed 
Bailey Berge, Mabel E. Bray, "The Traffic 
Cop," The Music HQYf, Silver Burdett c~~·~~,~~~~ 
Boston, 1938, p. 5. 
==~====-~~~--==~~-=-================~=-=-======================================~~--=-=-=-==== 
Evaluation: 
Social studies: 1. What does each color on a traffic 
light mean? 
2. Am I more alert to my responsi-
bility in the task of crossing the 
streets safely? 
,Alternative speech: 
1. Can I hear the (G) (W,S) sound in 
words? 
2. Can I use the (G) (W,S) sound 
correc t ly in isolation, words, and 
in all my speech? 
POLICEMAN'S JOB 
Objectives: 
Social studies: To present a portion o~ the policeman' job - helping lost children. 
Speech: To continue practice in using the (L) 
sound in sentences.· 
Material: William s. Gray, May Hill Arbuthnot, "Bobby's New 
Shoes," More Friends and Neighbors, Scott-Foresman 
and Company, New York , 1944, p. 26. Mother buys 
Bobby some new shoes. Instead of waiting ~or his 
mother, Bobby becomes ~ascinated by the way his 
~eet move in the shoes and he leaves the shoe 
store . A~ter he gets lost and looks around, a 
policeman on a horse brings him back. 
Magazine or drawn pictures o~ the following items 
should be mounted on oaktag : lettuce, ladders, 
lamps, locks, lids, lollipops , lanterns, lace, 
leaves, loaves , logs, lions , lights. 
Procedure: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
Children: 
(Read t he story orally with the children if 
this text is the basic reader in the system 
Wait ~or responses to the ~ollowing quest-
ions.) Which part o~ the story did you lik 
best? How else could the policeman have 
helped? Which words in the story showed 
that Bobby was walking? 
Le~t, right. Le~t, right. 
Pretend your hands are your ~eet and say 
these words with me as you tap your fingers 
lightly on the desk. 
Le~t, right. Left, right. Le~t, right. 
Say the word right ~our times as though 
Bobby was hopping on that ~oot. 
Right, right, right, right. 
Say the word le~t four times as though he 
was hopping on his le~t foot . 
Le~t, le~t, left, le~t. 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
We are going to talk about another special 
sound. It is the first sound in left, lost, 
and let. Who knows the sound? 
(L) • 
Say the word left four times. 
Left, left, left, left. 
How do you make the (L) sound? 
The top of the tongue curls and touches the 
roof of the mouth. Then it snaps down 
quickly. 
Make the (L) sound with me. 
(L}, (L), (L), (L), (L), 
Each rOl'l make the (L) sound four times, 
beginning with the first row. (Proceed.) 
When Bobby wasn't watching his new shoes, 
he saw many things and he also saw pictures 
of many things. All the things we are go-
ing to see today begin with (L) as in left. 
Can you guess what he might have seen? 
(After they have suggested things, present 
the pictures.) These pictures show some of 
the things Bobby might have seen. we will 
name them and stand them in t he chalkboard. 
In a few minutes they will help you do 
something. (Proceed.) Now we are going to 
walk with Bobby. Each peroon will have a 
chance to tell what he saw. Class stand. 
We are going to make a circle around the 
room. Sixth row pass; fifth; fourth ; third 
second. Hold hands so we will have a good 
circle. Drop hands. Face so you will all 
be walking around the room clockwise. 
(Indicate with your hand so all will be go-
ing in the same direction. Stand in the 
center of the circle.) We will all say to-
·gether, 'Left, right. Left, right.' Then, 
whoever I point to will say, 'I saw ladders ' 
or whatever he saw beginning with (L). You 
may name one of the pictures in the chalk-
board or something you know. After you te 
what you have seen, the person chosen to be 
policeman will take you to your seat. Once 
you sit down you must repeat what each 
person saw. Then everyone will march again 
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Variation: 
as we say, 'Left, right. Left, right.• 
Then someone else will tell what they saw; 
Those in their seats will repeat it; and 
he will sit down. Listen carefully so you 
can repeat what the person saw. 
The items seen may be increased to two or 
three. The activity can be carried on in --
their regular seats with the children tapp- . 
ing their fingers as they say, 'Left, right 
Left, right.• 
Supplementary activity: Theresa Armitage, Peter w. Dykema, 
Gladys Pitcher (Editors, nThe Folic 
man," Our Songs, c. c. Birchard and 
Company, Boston, (no year) p. 44. 
Evaluation: 
social studies: 
Speech: 
1. Did they see how easily a child 
wander away and get lost? 
2. Did they see the ~arious ways in 
which a policeman can help? 
1. Can they make the (L) sound in 
isolation? 
2. Can they use the (L) sound correc 
ly in words? 
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FOLLOWING RULES 
Objectives: 
Social studies: 1. To show why a ear should be kept 
in good condition. 
Speech: 
2. To emphasize why policemen are 
needed. 
3. To show why drivers should be 
ful and follow the rules of safe 
driving. 
4. To demonstrate which rules a car 
should follow. 
5. To indicate what happens to a car 
when it is not eared for. 
1. To practice the (R) sound in 
context. · 
2. To introduce the (SH) sound • 
... 
3. To provide practice in the correct 
pronunciation of the (SH) sound in 
the initial and final positions. 
Materials: Horace Mann Bucmey, Margaret L. White, Alice B. 
Adams, Leslie R. Silvernale, "The Little Red Car, 
In Town and Countr{, American Book Company, New 
York, 1942. '!'he f' rst owner or the little red c 
was a very good driver and kept the car in exc 
ent condition. However, he sold the car and the 
second owner was a reckless driver who did not 
take good care of the car • . Finally, he sold the 
car and the third owner was a very good master wh 
took care of the car and followed the traffic 
rules. 
Draw a large circle on the chalkboard and divide 
it into eight equal parts so that it looks like a 
pie cut and ready to be served and represents a 
wheel of the little red car. Print one or the 
following words, large enough to be read by the 
children from their seats, on each 'piece or pie. 
Procedure for 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
(SH): 
(Read the story to the children. Wait for 
the answers to the following questions to 
check comprehension.) How did the man take 
care of the little red car? Why should 
people drive carefully? Why do we need 
policemen? What did the little red car do 
when his second owner drove him? 
He shivered and sh~k. 
Why did he shiver and shake? 
He shivered and shook because his owner 
was not a careful driver and took unsafe 
chances. 
I wonder. how many of you would be careful 
drivers. Could you tell when someone was 
doing wrong? 
Yes. 
I am going to say some words that begin I 
with the (S) sound, but not all of them wil 
be said correctly. When you hear one said 
incorrectly raise your hand and wave it as 
though it was shivering and shaking. Let's 
see who can hear the mistakes first: see, 
Sally, thorne (some). I see a lot of hands 
shivering and shaking. What sounded wrong 
to you? 
You said thorne and you should have said 
some. 
Yes. Listen once more and raise your hand 
immediately when you hear a word that 
doesn't sound right: save, thoup,(soup). 
It seems as though a great many of you have 
found another error. What was wrong that 
time? 
You said thoup instead o~ soup. 
Now we are going to learn a new sound. It 
is the first sound you hear in the words 
shiver and shake. Say those words with me. 
Shiver, shake. 
Say this sound after me three times. 
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Children: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Children: 
Teacher: 
(SH), (SH), (SH). 
It sounds as though you are telling someone 
to be quiet. Say the sound three more 
times. 
(SH), (SH), (SH). 
What happens to your lips when you make 
This sound? 
They sort of push out. 
How is the sound made~ 
Air seems to rush out between the teeth. 
Say these words after me. 
Shove,_ sure, sugar, short, shout, shelf, 
shell. 
. -
Now look at the chalkboard. This is the 
steering wheel of the little red car. 
It turns very smoothly when the words on it 
are said correctly, but it shivers and __ 
shakes if someone says something wrong. 
We are going to see how many children i n 
this room are good drivers of the (SH) 
sound. Listen to ·these words. (Pick up 
the pointer and move it along the edge of 
the wheel as each word is .said.) Shoe, 
shake, shook, shiver, shovel, shop, she, 
shout. Let's all say the words together. 
Follow the pointer. 
Shoe, shake, shook, shiver, shovel, shop, 
she, shout. 
Who would like to be first to turn the 
wheel? Jane? Jane will call on a row. 
The children in that row will say the words 
as Jane moves the pointer along. If anyone 
in the class hears someone say the (SH) --
sound incorrectly, raise your hand __ immedi-
ately and make it shiver and shake. When·-
Jane calls on you, tell her who said some_ 
thing wrong and what he said. (Let Jane 
proceed until she has moved the point er 
around the circle.) Now Jane will choose a 
new teacher. The new teacher will choose a 
row to read the words for her. (Continue 
taking turns until all the children have 
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Variation: 
said the words.) 
The words may be erased and new words 
printed on the wheel. Push, wish, fish, 
brush, flash, crush, mash, fresh. 
Two wheels may be used and the teacher may 
take her choice of the words to be read. 
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Procedure for (R): 
Materials: Print the following words on the board. 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Car, master, rules, careless, parked, 
shiver, cross, run, roller, yard, worried, 
red, driver. 
(Read the story to the children.) How did 
the man take care of the little red car? 
He polished it and had it checked to make 
sure it was a safe car. 
Why should people drive carefully? 
They should drive carefully so they will 
not endanger lives, damage other cars, or 
spoil their own cars. 
Why do we need policemen? 
He must make sure everyone obeys the rules 
and he must stop careless drivers. He 
must also watch out for people who are not 
careful crossing streets . 
Look at the chalkboard. Repeat each word 
after me. (Proceed.) What letter is in 
every word on the board? 
(R) • 
What sound does that letter make? 
R-r-r-r. 
Who can say the first word and underline 
the (R) sound in it? Johnny? 
Ca,!:. 
Who can say the second word and underline 
the (R) sound? {Continue in this manner 
until all the .words have been said and all 
the (B) sounds underlined.) Allthe words o 
:bhe boa.rd were used in the story about the 
little red car. we are going to see if 
everyone can remember how each word was use • 
We will take turns. Whoever is at the fron 
of the room will say something about one of 
;~4. 
Variation: 
the words on the board, but will not tell 
which word he has in mind. See if you can 
decide which word he means. Raise your 
hand when you think you. ha.ve the answer. 
He will call on someone . If the person 
gives the correct word, he becomes teacher 
and must tell something about another word • . 
When you answer, be sure to make the (R) 
sound as well as you can. See who can gues 
this one. 'The man did this to his car wh 
he wasn •t using it.' (Parked.) Who can _ 
guess the correct word? (Call on someone. 
If that person guesses correctly, he be-
comes teacher and continues the game. Afte 
the children have had a turn, close the 
activity by having the class say the words 
together.) 
The class may be divided into two groups 
so everyone can have more than one turn. 
Supplementary activity: John w. Beattie, Josephine Wolv~~,-~~ 
Grace v. Wilson, Howard Hing~, 
Traffic Officer," The American 
~econd Edition), Arne 
Boston, 1954. p. 20. 
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SAFETY 
Objectives: 
Social studies: To learn how to cross streets sa~ely. 
To provide practice in the _correct use 
of the (CH) sound in words. Speech: 
Materials: J. Mace Andress, I. H. Goldberger, Marguerite P. 
Dolch, Grace T. Hallock, "Friends that Help You," 
Spick and Span, Ginn and Company, Boston, 1945, 
p. 23. 
Print the following sentences on the board: 
Procedure: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Child: 
Teacher: 
Children: 
Teacher: 
1. He must say two (CH) words. 
2. May I cross the street? 
3. He must look both ways. 
4. Then he may cross the street. 
(Read the story to the children.) What mus 
you do before you cross the street? 
We must look both ways. 
Why? 
We must make sure there are no cars coming 
either way. 
How do you cross the street? 
We walk in the crosswalk. 
We are going to practice crossing the stree 
carefully. We are going to use the (CH) 
sound. Who remembers what the (CH) sound 
says in words? 
( CH), ( CH). 
Let's all say it together. 
( CH ) , ( CH ) , ( CH ) , ( CH ) • 
Do you know any words that contain (CH)? (Wait for response.) This is the street we 
are going to cross. (Indicate a section of 
\"'I 
the room.) One person will be chosen to 
cross the street. He must remember four 
things. (Point to each sentence on the 
board as it is read.) First he must say 
two (CH) words. Second he must ask per-
mission to cross the street. To do this he 
will day to the class, 'May I cross the 
street?' He will call on someone . That 
person will repeat the two (CH) words and 
say, 'Yes, you may cross the street.• 
Third he must look both ways. Then he may 
cross the street. If he forgest to do 
something, stand. Someone will be called 
on to tell what was done wrong. Then he 
cannot cross the street but must return to 
his own seat. If he crosses the street 
successfully, he may choose the next person 
to cross. (Proceed as directed.) 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
Summary.--The teacher must include speech improvement in 
her daily program. To be meaningful 1t should be correlated 
with other subject matter. The social studies offer numerous 
opportunities to develop good speech in a meaningful way. 
The social studies program of the second grade includes 
the workers who help the community to be a unified working r 
democracy. The three workers selected for this study were 
the policeman, fireman, and mailman. 
The study of these three community helpers helps the 
children understand why a healthy successful community cannot 
exist without co-operation. 
These workers supplied the background for the speech 
improvement program presented here. The social studies 
materials available provided launching platforms for general 
speech improvement. 
The lesson plans in the unit related to each of the three 
workers were divided into two categories relative to the focal 
point of the reference used. The plans for the policeman and j 
fireman were headed by the topics Department and Safety; those i ,, 
concerned with the mailman were intrGduced by the topics Post j 
Office and Writing Letters. I 
Each lesson plan began with a certain aspect of the I 
helper's job in that unit and then the sound to be integrated 
was introduced. The children engaged in an activity related 
to the story and practiced the sound indicated. Many of the 
lesson pla.ns included a supplementary act1Y1ty pertinent to 
the topic discussed and the sound studied. 
Conclus1ons.--Informat1on discussing speech in the elem-
entary school is plentiful and pertinent to the study done. 
Many books have been written for children about the fire de-
partment. They are interesting, enjoyable and purposeful. 
They include vivid descriptions of the fire department at 
work in the large cities and the rural areas. 
Not as many books are available describing the pollee 
department at a level where primary grade children can under-
stand them. Some of the books concerning the police depart-
ment are difficult and rather technical. Most of the lessons 
are based on illustrations rather than printed material. 
Stories in basic readers were the most helpful. 
The least material 1s available about the mailman. Here, 
again, the illustrations were used. Most of the books use 
many technical terms which might discourage many children who 
tried to read them. The travels of a letter are numerous and 
complicated. In this unit, the steps were simplified a great 
deal to avoid confusion. 
A conclusion could not be made on the merits of these 
plans, because they were not tried in the classroom. A 
future study might compare two situations. One group of 
teachers could use the stud in their classrooms. The central 
control group could integrate speech 1D a different way or 
teach it directly without integration. Units could be pre-
pared on other community helpers. Units could be prepared 
using the policeman, fireman and mailman in a program for 
voice improvement. The same materials used here could provide 
the background. 
I 
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